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PREFACE 

The present collection of addresses and bibliographies, pre- 
viously published in American professional journals, is offered 
at the request of numerous friends to a wider public. Just a 
few verbal changes have been made. The Educational Review 
and Afonatshefte fiir deuttche Sprache und Padagogik have 
kindly consented to the reprinting of my monographs which 
appeared there. 

The reader must judge whether this symposium is of value 
for the promotion of rational Modern Language instruction. 
Occasional repetitions of salient points are explained by the 
independent origin of the various papers, and may, I hope, be 
excused for that reason. 

It will be a great satisfaction to me if these articles contrib- 
ute somewhat to a clearer understanding of the basic principles 
of the Direct Method and of their practical application to 
definite aims in our teaching. The future is full of promise. 

C.A.K. 
Naw Yobs, Max, 1910. 
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THE TEACHING OF MODERN LANGUAGES IN GERMAN 
SECONDARY SCHOOLS > 

Having been sent to Continental Europe for a visit of eight 
weeks by the Board of Education of the City of New York as 
a teacher of Modern Languages in the New York City High 
Schools, I directed all my efforts of investigation to the method 
of teaching Modern Languages in the secondary schools of 
Germany. Questions of general school management and ad- 
ministration were deemed important only in so far as they 
might touch upon the organization and government of a High 
School Department. The notes I took did not pertain to the 
shadow, but to the substance itself. In other words, I did 
not take along a Suggestive Note-Book prepared especially for 
teachers visiting foreign schools by Dr. F. A. King et al., but 
recorded matters of vital interest to Modern Language teach- 
ers. I may state that in the course of my travels I called upon 
many of the most important "Reformers" of Germany and 
became acquainted with them both in and out of the school- 
room, 
i At the very beginning I must say that one should not ex- 
pect of me something well-nigh impossible. I do not hope to 
revolutionize Modern Language Teaching, nor can I say that 
I have found an all-saving method. I simply recorded what 
I observed, and shall endeavor to make these observations 
clear. 
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Aa I visited class-rooms chiefly in the Kingdom of Prussia, 
my subsequent remarks are made applicable to that State, 
though practically the same conditions prevail in the other 
twenty-five States. The factor of close and regular super- 
vision under State control is an important one, as it virtually 
explains and accounts for the high standard and uniformity 
of Modern Language instruction as well as of all other teach- 
ing. 

The German secondary schools for boys are divided, relative 
to length of curriculum, into two great classes: 1. Schools with 
a short course of six years; 2. Those with the full nine years' 
course. Graduation from the former entitles their students 
to one year of military service instead of the usual two or three 
years required, completion of the latter qualifies for the study 
of any of the professions in all German universities in addition 
to the one year voluntary service in either Army or Navy. 
Both classes of secondary schools have the same basis con- 
sisting of three years preparatory training in the 3 R's at the 
Vorschule with boys from the age of 6 to 9 years. 

As the six-year schools are, so to speak, but portions of the 
full-fledged secondary institution, I shall not lay any stress 
upon their organization, but shall take up more fully the nine- 
year schools. There are three types of these: 1. Gymnasien, 
2. Realgymnasien, 3. Oberrealschulen. The Gymnasium we 
may call the classical school with Latin and Greek as the major 
subjects, and French as an adjunct. The Realgymnasium we 
may style the semi-classical school with Latin, French, and 
English as languages. The Oberrealschule is the most modern 
school, with purely Modern Language instruction. 

With regard to the number of hours a week for the teaching 
of Modern Languages in these schools, I submit the following 
tables: 
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In 'Prussia English is an elective, and in the three Hansa 
Towns of Hamburg, Bremen, Liibeck, English is a required 
study in the last four years with 2 lessons a week. All other 
subjects are obligatory save Hebrew. The entire language in- 
struction shows the following proportion to the total instruc- 
tion: 

Gymnasium ca. 3 :_5. 

Realgymnasium ca. 1 : 2. 

Oberrealschule ca. 2 : 5. 

As far as the teaching of Modern Languages — which in our 
case always means French and English — in the Gymnasium is 
concerned, we can readily understand why Modern Language 
instruction there should be rather conservative. It usually fol- 
lows closely the procedure of the traditional teaching of the 
classics. Reading the text, then translating it into the mother 
tongue with questions on grammar is the order of the day. 
However, in the Frankfurt Reformgymnasium, the Goethe 
Gymnasium, where French is the very first foreign language 
taught beginning with VI, the lesson in French I heard given 
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by Prof. Max F. Mann to Hlb was of an altogether different 
type and stimulating indeed. Dr. Mann, who is also editor of 
the well-known Anglia, had a live recitation. He read to his 
34 boys, aged about 13 years, French stories which the scholars 
readily understood and retold. In fact, they caught the jokes 
and puns he narrated so well that Prof. Mann uttered the truism 
that he who grasps the jokes in a language understands the 
language well. The grammar work, which was based upon his 
colleague Prof. Max Banner's Franzbsurche Satzkhre on verbs 
with idiomatic prepositional constructions, was not of the old 
paradigm nature either, but the boys formed their own sen- 
tences, employing therein verbs of appropriate character. A 
little incident will illustrate the success of Dr. Mann's teach- 
ing. He wrote an ungrammatical, unidiomatic French sen- 
tence on the blackboard, the errors of which the boys instantly 
recognized and corrected. 

The Realgymnasien and Oberrealschulen offer the best op- 
portunities for progressive Modern Language teachers. Hence 
practically all my time was spent there. 

In the Realgymnasien of Frankfurt a. M. I saw unusually 
fine demonstrations of the "direct method." I shall not go 
into any details now. Suffice it to say that the two Frankfurt 
Reform Realgymnasien show the following apportionment of 
Modern Languages: 





vi v rv urn om uii on ui 


01 Totil 


French 


666 4 4333 


3 38 


English 


6 4 4 


4 18 



Comparing the total hours of Modern Language instruction 
here with the aggregate of the normal Realgymnasium we find 
6 hours' difference in favor of French for the Reform Real- 
gymnasium and in English the same number of recitations. 
In both the Reform Gymnasium and Reform Realgymnasium 
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French precedes Latin. French is taught alone in VI, V, and 
IV. In Illb Latin is added. In lib the Gymnasium requires 
Greek for four years, while the Realgymnasium teaches English 
instead. The idea of the "Beformschule" in relegating Latin 
to the position of second language is to start the Modem Lan- 
guage, French, at a relatively early age, both for phonetic and 
linguistic reasons, leaving out of consideration the social and 
practical question. 

What then are the aims in teaching Modern Languages? 
That the study of languages both ancient and modern is the 
key to the world's literature, arts, and sciences is needless for 
me to state here again. Pres. Butler of Columbia, indeed, 
calls German and French indispensable keys to culture. 1 

That a certain skill in handling a Modem Language in read- 
ing, writing, and speaking should be one aim I certainly believe. 
It is one thing to have a literary vocabulary which is merely ■ 
receptive, and another to possess a commonplace vocabulary 
at least, which is active, and with which though relatively 
small one can say relatively much. But the chief aim in teach- 
ing foreign living languages should be to bring within reach all 
that is good, true, and beautiful in the world, i.e. to be in direct 
communication with the other great nations. If that goal 
should be reached a better understanding between different 
modem nations would be a necessary concomitant. The pupil's 
national consciousness would be enlarged to the world's con- 
sciousness, to use a phrase of Prof. Waetzold. The City of 
Hamburg thus states, 1903, the aims of Modern Language for 



1. Understanding of the most important literary works of 
the last three centuries. 

2. Insight into the grammatical system of the language. 

3. Knowledge of the most important epochs of the history 
of literature and civilization. 

'The Meaning of Education, p. 178, New York, 1900. 
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4. Skill in the oral and written use of the language. 

The results obtained in Modern Language instruction, as I 
observed them in the Realgymnasien and Oberrealschulen, 
were highly satisfactory. Not only were the pupils greatly 
benefited in their mental development, but they also displayed 
a keen appreciation of style and literature based upon first- 
hand information rather than upon a study of certain text- 
books. 

How can we account for these really marvellous results? 
There are three factors at least that must be considered here: 

1. The amount of time allotted to the study of Modern Lan- 
guages in German secondary schools. With nine years as max- 
imum and six years as minimum, with from six to three hours 
a week instruction, splendid results should almost be taken for 
granted. 

2. The pupils' attitude toward their school work and home- 
study is another vital element. They are practically driven 
to their fullest capacity, having from 25 (VI) to 31 hours (la) a 
week. Indeed, in my opinion they have too little time left for 
play and physical exercise. Just compare Nos. 1 and 2 with 
conditions prevailing here in the United States. 

3. The teachers' preparation for their work cannot be over- 
looked in a discussion of this kind. The equipment of a native 
Modern Language teacher in Germany — and for that matter 
in all Continental Europe — is well-nigh ideal. Besides his 
phonetic, philological, literary-historic, and pedagogical appara- 
tus he is usually quite conversant with the actual usage of the 
languages, acquired abroad during a prolonged stay, and kept 
up by means of frequent trips to either France or England. 

Considering now the so-called methods pursued by teach- 
ers of Modern Languages in Germany at the present time, we 
have to repeat the triple classification into conservatives, radi- 
cals, and moderates. According to Steinmuller, in Breymann's 
NeuspracUiche RtfomUteratur, 1905, the majority of the Mod- 
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em Language teachers of Germany belong to the moderate re- 
formers. My observations have convinced me of the correct- 
ness of the statement. This classification depends upon the 
attitude of the teachers to the Direct or Reform Method. 

The real origin of this method dates from 1864, when Lou- 
vier, Hamburg, published his Uber Naturgem&aaheit im fremd- 
sprachlichen Unterricht. Usually, however, we consider as the 
initial impulse of this reform in Germany Prof. W. Vietor's 
pamphlet of 1882, bearing the title Der Sprackunterricht muss 
umkehrm, by Quousque Tandem, the Marburger University 
professor's pseudonym. This booklet proved to be a veritable 
firebrand, to quote Dean Russell's word. It opposed the gram- 
matic-philological method then in full vogue and broke a lance 
for ideas championed before by such educators as Ratichius, 
Comenius, and Basedow. It demanded thoroughness of pro- 
nunciation, a more intensive study of reading, and inductive 
teaching of grammar based upon the reading. Above all, not 
the dead letter but the spoken word was to be put into the 
foreground of Modem Language teaching. 

The Reform Movement gained many adherents not only in 
Germany, but also in France, Scandinavia, and elsewhere, to 
such an extent that the Prussian Ministry of Education not 
only took cognizance of it, but supported its main principles. 
In the Royal Decree of November 26, 1900, issued by Emperor 
William II at Kiel, we read: "In Modern Languages special 
efforts must be made to secure skill in speaking the foreign 
idiom and a ready comprehension of the most popular authors." 

From my own observations I am led to believe that teaching 
following the Direct Method is decidedly more interesting and 
more productive of good results than is instruction according 
to the old translation method. The day of grammatic formal- 
ism in Germany in Modem Language instruction is happily 
past, but that does not necessarily imply that a utilitarian form- 
alism as advocated by many radical reformers should take its 
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place for all grades of instruction. By that I mean the total 
exclusion of the native speech from the class-room in connec- 
tion with all literary reading seems to be of doubtful value. 
Of course, such a state of affairs is ideal, and can be attained 
by men of the type of M. Walter or G. Wendt. But for the 
normal teacher a translation into the mother tongue or an ex- 
planation therein at times seems to be mandatory as a last re- 
sort. Really difficult passages of advanced texts mainly at 
sight are only then truly understood in all details when a fluent 
and terse translation of them is given. After all we are trying 
to get at the substance itself, at the thought, and not so much 
at the form; the training of judgment is necessary. 

In examining the Reform Method minutely I was wondering 
how much of the results I saw was due to this method and how 
much to the teacher. Ultimately the method is the teacher 
himself who, of course, in his turn is influenced by some pre- 
vailing educational plan. 

I can see one danger in this method when followed to its 
extreme — that personality is too important a factor. Method 
alone, even the Reform Method, cannot produce phenomenal 
results unless it be in the hand of a more than ordinary peda- 
gogue. The demands upon the teacher's energy, wealth of 
information, and ingenuity, at least in the higher grades, are of 
such a nature that the average instructor will, of necessity, 
somewhat modify this method to suit his own individuality. 
But no teacher of Modern Languages can ignore the "Reform" 
any longer: indeed, he must accept its cardinal principles. 
The New Method has carried the day. 

I will now take up in greater detail some representative les- 
sons I heard in order to point out the mode of procedure. 

Transport yourself into a class-room at the Oberrealschule 
In Cassel, Dr. Quiehl's school. It is the first recitation from 
8 to 9 A. M. on Monday. Oberlehrer Grund is in charge of the 
44 boys that make up Sexta b, a beginners' French class in 



3,g,1,zed by GoOgle 



GERMAN SECONDARY SCHOOLS 11 

their third month of actual study at the tender age of from 9 
to 10 years. Mr. Grand having entered the class — which, as 
customarily, had risen — asked the class captain: Qui est ab- 
sent? Reply from the boy: Personne. Then, turning to the 
now seated class, the teacher said: Levez-vous! Whereupon 
all boys while rising answer: Nous nous levons. Then the re- 
verse process was observed, with : Asseyez-vous ! Nous nous 
asseyons. Pointing to Vietor's sound-chart Mr. Grand asked 
a boy: Montre-moi le son de "s" — s and j are difficult for any 
South and Middle German to pronounce. The boy repeats: Je 
montre s, and the whole class also. Now, taking up the dif- 
ferent parts of the body, the teacher asks, e.g., taking a pupil's 
arm: Qu'est-ce que c'est que cela ? Reply: C'est le bras, which 
is repeated by the class, or c'est la main, c'est une main, ce sont 
deux mains, (doigt, jambe, pied, epaule). Blackboard work is 
going on simultaneously. Taking up a note-book the teacher 
asks: Qu'est-ce que c'est ? Answer: C'est un cahier, or ce sont 
deux, trois cahiers, etc., as the case might be. This exercise, 
being a constant drill on genders and numbers, was continued 
by practice on affirmative, negative and interrogative verbal 
forms besides introducing new nouns by means of_objective 
work (perception method, as Jespersen calls it). Of this An- 
schauungsunterricht Dir. Ferd. Schmidt is one of the foremost 
advocates. The teacher, pointing to windows: Sont-ce des 
portes ? Answer (given with indignation with everybody on the 
alert): Non, monsieur, ce ne sont pas des portes, ce sont des 
fenStres. He did the same with crayons, plumes, porte-plumes, 
bancs, tables, chaises, livres, cartes, tableaux, batons, regies, 
being well supplied for such purposes with the necessary uten- 
sils. A drill on possessive adjectives closed the lesson with mon 
crayon est vert, noir, jaune, rouge, mes crayons sont . . ., ma 
chaise est blanche, and all possible variations of ton and ta, 
son and sa. The new words in sentence form were entered in 
each pupil's exercise book. To what conclusion did I come at 
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the end of such a lesson? I heard many of the same or similar 
type both in French and English: 

1. The pronunciation of the foreign word was careful and 
good. No mistake passed by unchallenged. Every error was 
pointed out on the Lauttafel and corrected. 

2. All answers were clothed in full sentences. The foreign 
language practically reigned 'supreme. 

3. Grammar was taught not abstractly but inductively. 

4. A vocabulary was naturally acquired and gradually in- 



The pupils had in their possession Franzosiscliea EXtmeniar- 
buch by the reformers Kiihn and Diehl. 

Director M. Walter, the most brilliant reformer, had in addi- 
tion to these features in his beginners' class the reciting of poems 
and singing of songs to alleviate possible monotony. Further- 
more, he lays more stress upon the Gouin Method than upon 
the Objective Work — no doubt for the reason that the former 
puts the verb (action) into the van and not the noun as does 
the latter. 

In most advanced classes I did not hear many words of Ger- 
man spoken by either teacher or pupils. The students often 
displayed such wealth of information on English or American 
history, geography, literature, or history of literature as to be 
well-nigh marvellous. Shakespeare's dramas, Moliere's com- 
edies were discussed intelligently, with long quotations of fa- 
mous passages. In one class, e.g., the American War of Inde- 
pendence was discussed ably and fully. 

Superior Modern Language teaching I observed in the only 
girls' school I visited in the Viktoriaschule und Lehrerinnen 
Seminar at Darmstadt. In the former I heard a beginners' 
French class taught by Miss Maurer, in the latter it was my 
pleasure to be present at five English lessons given by Prof. H. 
Heim. The English pronunciation of the young ladies was 
really excellent. It was based not upon mere imitation, but 
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upon very accurate and scientific study of phonetics and.sound- 
physiology. The speaking ability of the prospective teachers 
was of the first order, too. In fact, even in grammar work and 
metrics English was used exclusively. I cannot but mention 
another phase of the work there and that is the Realien. Dr. 
Helm had so familiarized his students with England, and Lon- 
don in particular, by means of maps, pictures, etc., that they 
displayed a rather unusual amount of information in history, 
geography, topography, and literature. He encourages his stu- 
dents to write him letters in the foreign language. Some of 
these epistles I read were a credit to both teacher and pupil in 
substance as well as in form. 

The young ladies receive considerable instruction both in 
French and English. French is given for seven years in the 
Hohere Madchenschule, with three additional years in the pro- 
fessional Seminar, while English is required during four years 
with three additional years in the Seminar. 

The final written examination in English, lasting 3 hours, 
consisted in 1907 of an original essay entitled: A description 
of Hoelzel's picture "Spring." In 1908, Easter, the task was 
a translation of ca. 370 words into English from a rather diffi- 
cult German piece (after Macaulay) on the Origin of the Eng- 
lish Nation. 

Of the 28 girls 10 received I with no mistakes. 

14 " II " from 1-3 mistakes. 

3 " III " from 4-6 mistakes. 

Only 1 " ■ IV failed with 9 mistakes. 

These certainly are results of which any Modern Language 
teacher may be justly proud. Through the courtesy of both 
the Professor and the Acting Principal I had access to these in- 
teresting official documents. 

Comparing now the results of Modern Language teaching 
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obtained in Germany with those we teachers try to achieve 
here in the United States, I submit the following essentials as 
requisite to success in the teaching of German and French 
in our High Schools, making due allowance for our different 
environment and ideals: 

I. More time and greater prominence in the curriculum 
should be given to German and French. One Modern Lan- 
guage at least should be required of every student throughout 
his whole high school course of four years, with at least 5 
periods a week the first year, and 4 a week in the last three 
years. This seems to me imperative in any high school, 
whether academic, or technical, or commercial. With more 
prominence in the course will be mated a more serious atti- 
tude on the part of the pupils toward Modern Language 
work. 

II. Better teachers of Modern Languages are needed here. 
The proper way to procure them would be to require and test 
a severe preparation for their work, not only in writing but also 
orally, and the way to induce them to take up teaching would 
be by granting them respectable living salaries with honest 
chances of promotion and sabbatical years for study and travel. 
If we have better teachers, our results, of necessity, will be 
better. 

III. The method of teaching Modern Languages must be 
improved, must become more practical. It ought to be an 
efficient correlation of conversation, grammar, reading, and 
translation. To teach German or French or Spanish we must 
realize and make our students feel that these languages are 
living. It seems almost trite when I advocate for living lan- 
guages a live method. By that I mean above all arouse and 
sustain interest. 

1. Insure and insist upon good pronunciation. In a living 
language we must have it first of all. To procure this the ele- 
ments of phonetics and sound-physiology ought to be given. 
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Phonetic transcription for this country I consider unnecessary 
and a waste of valuable limited time, at least in German. 

2. Give as much oral work as possible. Remember every 
minute in foreign speech is a gain. Of course, I am not cham- 
pioning haphazard conversation, but conversation with a pur- 
pose, best based upon the text. Hitherto we have neglected 
too much the oral side by practically paying exclusive atten- 
tion to the ocular. Full sentences should always be required 
even for the easiest answer. The acquisition of an active 
vocabulary is important here. 

3. Give more real reading with well graded texts, with less 
translation, which usually is transliteration. This transver- 
balization (cf. Sisson, School Review, Sept., 1907) is not con- 
ducive to "Sprachgefiihl" nor to the proper appreciation of 
literary qualities. If we do insist upon translation let it be 
fluent and terse. Abandon so-called composition work or trans- 
lation from English into the foreign idiom. It is an art that 
does not concern us. 

4. Teach grammar thoroughly, not as an end, but simply as 
a means to an end. Do not make it too abstract, too technical, 
but rather let it be inventional, if you please, at least at first. 

5. Lead your students to understand the life, history, and 
civilization of the country the language of which they are learn- 
ing. The proper "milieu" must not be underrated. 

From the previous suggestions one can infer that in the main 
I am advocating as absolutely essential the principles of the 
"Reform" for America also, but that I do not emphasize for 
our country scientific phonetics in the class-room — at least not 
in German — though this is indispensable for the teacher, nor 
the perception method in high schools, but rather a combina- 
tion of the objective and psychological Gouin method as being 
better suited to our older pupils. The Report of tke Committee 
of Twelve certainly needs revision in the light of mature experi- 
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If you were to ask this pertinent question of me, " What shall 
our method of teaching Modern Languages here be so as to be 
best productive of good results ? " I should outline the mode of 
procedure about thus — taking for granted a preliminary thor- 
ough drill on pronunciation: 

For the First Year 

1. Giving all directions in the foreign language the teacher 
reads the advanced lesson from the Reader slowly, with accu- 
rate pronunciation and proper emphasis, sentence for sentence. 
A pupil repeats the first sentence, another the next, etc., with 
books closed. All new words are put on the blackboard by 
the teacher, also idiomatic expressions. Grammar at first 
should not be theoretical, but taught on the installment plan, 

; giving only what is absolutely essential. Grammar, as Kuhn 
says, should never be taught before the language and apart 
from it . 

2. Taking up'the last or home lesson, the teacher will quickly 
translate the assignment into English with books still closed. 

3. Books are opened and sentence after sentence is distinctly 
read by one pupil at a time without translating it into English. 

4. All pupils read in unison the whole lesson assigned. 

5. With books closed oral work or dictation will follow, either 
on the text or still better on questions and answers from the 
text. A good plan is to vary the questions by calling for the 
pupil's answer with subject — or verb — or object, or by using 
adverbial questions, at times changing the number or tense, etc. 

6. Renarration of the whole orally or in writing. 

After the First Year 

1. Heading must be placed in the centre of the instruction, 
making speaking subservient to it. The texts read should be 
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thoroughly foreign in atmosphere, depicting the life, history, 
geography, and civilization of that country and of no other. 
The books should be graded both as to difficulty and class: 
At first easy contemporary prose, later more difficult texts, at 
the very end masterpieces of the classic period. Ambition on 
the part of the teacher is praiseworthy, but the pupils' horizon 
must be considered first and last. Translation into tfaeimother 
tongue should be practiced occasionally, usually only as a last 
resort. 

2. No translation into the foreign idiom should be required, 
but instead of that real live composition based upon the read- 
ing. Retranslation, free reproduction, renarration, having in 
mind the acquisition of a larger vocabulary and idioms. Letters 
on the text might also be introduced, but with care, owing to 
their greater difficulty. 

3. Grammar should be thoroughly systematized as a com- 
parative study of the foreign and native tongues. The essen- 
tials of both accidence and syntax should be completely under- 
stood. 

In this connection I may say that I realize and deprecate the 
lack of really suitable American books, both readers and gram- 
mars. A book like £. Hausknecht's The English Student, 
Berlin, Wiegandt & Grieben, 8th ed., 1907, should be known 
by every up-to-date language teacher in America. 

For final examinations, in my opinion, translation from the 
English into the foreign tongue, chiefly of disconnected sen- 
tences, should never be required unless the passage has been 
previously read in the original. 

From the newspapers I have gathered that the principals of 
Private Schools at a recent meeting held in New York decided 
to petition the Universities to make the entrance examina- 
tions in Modern Languages easier. I hope they had in mind 
the crux of so-called composition when they passed their 
resolution. 
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In conclusion, I wish publicly to thank all German colleagues 
with whom I had the pleasure of coming into contact for their 
kind attention and the liberal advice they gave me. Principals 
and teachers alike vied with each other in courtesy. They 
•gave me valuable information, and placed at my disposal the 
necessary literature as well as school programs and schedules. 
To Prof. Wilhelm Vietor, of the University of Marburg, I feel 
especially under obligation, as he sacrificed almost two hours 
of his precious time for me. That under these conditions my 
professional stay in Germany during the summer of 1908 was 
not only greatly interesting but highly instructive goes without 
saying. 

Official Permission 

With reference to obtaining official permission to visit German schools, 
just a word. In Hamburg, a free Hanseatic city, under a republican form 
of government, I had no difficulty in entering the school-rooms. Each 
principal can see fit to admit a well-recommended foreigner to inspect the 
work done in his school, provided the teacher in charge of the class to be 
visited is willing to consent. Such consent will invariably be given unless 
a teacher is overrun by visitors or unless the class is engaged in a written 
exercise. 

In the Grand Duchy of Hessen-Darmstadt I received, upon request, 
within one half-hour, official permission to inspect the instruction in the 
higher schools. 

Prussia, however, is the land of red tape and bureaucracy. My regis- 
tered letters, addressed to the Minister of Public Instruction, Berlin, were 
sent August 19 and 22. I received no reply until, on September 4, the 
Embassy of the United States of America, Berlin, informed me that my 
request for permission to visit schools in Prussia had been referred to them. 
The Second Secretary wrote me that the Embassy had lent its support to 
my request. My three credentials which I had sent to the Minister of Edu- 
cation were returned to me by the American Embassy, with the statement 
that I should receive the desired permission as soon as it was procured 
from the German Government. Finally, after five weeks, on September 
21, the Embassy sent me a notice enclosing the official permission of the 
Kultus Ministerium. 

Fortunately, the various school principals, both of state and municipal 
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institutions, whom I Visited, were men of broad mind and sympathetic 
nature. Though it wag without the official sanction of the authorities, 
they nevertheless admitted me to their schools. One of the Directors even 
told me that I might not receive my permission until my inspection trip 
was completed. Hence the official permission in my opinion should be 
procured personally in Berlin at the very outset, to avoid any possible 
future annoyance. 

Lut of School* Visited 

The following are the cities, schools, and teachers I visited during the 
months of August and September, 1908: 

Hamburg: Oberrealschule v. d. Hoi- Prof. G. Wendt, et si. 

stentore 

Harburg: Realgymnasium Dir. Wolf, et si 

Hannover: ObeiTealschule am Cle- Prof, Noltemeyer. 

Casael: Oberrealschule Dir. Quiehl, Prof. Meinhofl, Prof. 

Grund, Dr. Neumann, et al. 
Realgynmasium Dr. Fuckel. 

Marburg: Oberrealschule Dir. Knabe, Dr. Glaser, Dr. Hauek, 

etal. 
University Prof, W. Victor in private confer- 



Hanau: Oberrealschule 

Frankfurt a. M. : Musterschule 
Goethe Gymnasium 
Woehler Healgymiiaaium 

Wiesbaden: Oberrealschule 

Oberrealschule am Zietenring 

Darmstadt: Viktoriaschule und Se- 

Heidelberg: Oberrealschule 



Dir. Ferd. Schmidt, et al. 

Dir. Max Walter, Dr. G. H. Sander. 

Prof. Mann, Prof. Banner. 

Prof. B. Eggert 

Prof. Ph. Rossmann, Dr. Diehl, et al 

Dir. A. Hoefer, Dr. Schnaus, et al 

Prof. H. Heim, Miss Maurer. 

Prof. J. Ruslca in conference. 



Some of the Reformers whom I knew by reputation I was unable to see 
for one reason or another. In Wiesbaden Prof. Karl Kiihn had been 
pensioned, while H. P. Junker had moved to Braunschweig. Of J. Bier- 
baum in Karlsruhe I could not learn anything. Prof. Lenz in Darmstadt 
had died that very year in January. L. Bahlsen had been transferred from 
Berlin to Stralsund as principal of a school. Prof. Martin Hartmaua in 
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Leipzig I heard had given up discussions on methods of Modem Language 
teaching, and hia active interest in International Correspondence, but em- 
braced in lieu the cause of anti-alcoholism. Director E. Hausknecht had 
left not only Berlin but also Kiel, to become Professor in the University of 
Lausanne, Switzerland, Prof. Bernhardt, Frankfurt, had been called into 
the Bureau of Education, Berlin. Director Franz Dorr of the Liebig 
Realschule, Frankfurt-Bockenheim, made an appointment with me, which 
I, unfortunately, could not keep. So I had to miss him, very much against 
my wishes. Dir. Wittmann, Heidelberg, was on leave of absence. Prof. 
Gundlach, Weilburg, was ill. Dr. Klinghardt, Rendsburg, had holidays 
when I might have seen him. 

Bibliocibafht 

A very good bibliography of methods of teaching Modern Languages 
can be found in K. Breul, The Teaching of Modern Foreign Language* and 
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WHAT PROMINENCE IS TO BE ASSIGNED TO THE WORK IN 
SPEAKING THE FOREIGN LANGUAGE ?» 

We shall consider the following questions: 

I. Why should we teach our pupils to speak the Modern 
Languages? 

II. How is the work in speaking a modern language to be 
carried on? 

III. What prominence shall we assign to speaking? 

IV. What will be the results and the effect, if work in speak- 
ing is emphasized in modern language teaching? 

Why should we teach the speaking of the foreign language ? 
Without the ability to speak a living language our pupils 

1. will never enter into the real spirit and life of that lan- 
guage, and 

2. will never attain genuine, intelligent appreciation of its- 
literature. 

Language comes from lingua (tongue), hence language is 
primarily a form of speech. Spraeke comes from sprecfien, und 
tine Sprache iat da, um gesprochen zu werden. Written language 
is merely an epitome of spoken language. The kennen must be 
preceded by the kSnnen. 

In other words, both aspects of language must be studied, 
while speaking is not an end but rather a means to an end. 
/How can we understand fully a language unless we comprehend 
it when spoken to, or unless we can speak it? Oral facility 

' ' Paper read before the New York State Modem Language Association, 
at Teachers College, Columbia University, New York City, Dec. SO, 1900. 
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penetrates into the very essence of a language and leads to 
thinking in the idiom. 

V, If the ability to speak a living language is essential to a 
/proper understanding of it, is it not also true that without the 
knowledge of the language one cannot hope to appreciate in- 
telligently its literature, which is recorded in language? Can , 
any one appreciate literature unless one has the language as 
standard of comparison ? 

How is the work in speaking a modern language to be carried 
on? 

First: Give the pupils a solid foundation of practical pho- 
netics to insure good and intelligent pronunciation. That is 
absolutely imperative. Familiarity with the sounds of a lan- 
guage is the best preparation for speaking it. How can we 
erect a substantial structure without a strong foundation? 

I shall not go into any details here. Suffice it to say that 
the pupils must understand the differentiation between the 
English and the foreign sounds as to the action and position of 
the vocal organs, and as to the point of articulation. The new 
basis of articulation must be made clear. 

Lyric Poetry is of value here for two reasons: 1. It furnishes 
a good means of securing accurate pronunciation and intona- 
tion, the more so when the poem can be sung. 2. It is less 
easily forgotten than detached prose, and any aid to the mem- 
ory ought to be welcome, not to speak of the (esthetic side. 
The ear, which is the proper receptive organ of language, is 
thus developed before the faculty of speech. Before oral work 
ought to come aural training. 

Second: Immediately after this thorough drill on pronuncia- 
tion, speaking per se, with a well-defined purpose, must set in. 
Appeal to the students directly through the foreign language. 
Issue your commands in German or French, and have them 
answered in the foreign idiom. Numerals offer, in my opinion, 
a fruitful field of conversation: Cardinals first, in conjunction 
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with, for instance, the names of the days, weeks, and seasons, 
age of pupils, time of the day, parts of the body Or things in the 
school-room. Problems in mental arithmetic are very stimulat- 
ing also. The teacher's questions must be answered by the 
pupil or by the pupils in complete sentences. Bear in mind 
that the sentence is the unit of speech. Ordinals would next 
furnish current date, anniversaries, etc., as topics of conversa- 
tion. Simultaneously by way of the so-called object method 
(Anschauungsunterricht) the students' vocabulary is greatly 
increased. However, I do not advocate making much of this 
perception method for our pupils. 

To give power and self-assurance the recitation ought to be 
made dramatic. All actions of the pupils ought to be accom- 
panied by corresponding language, whether in the 1st or indeed 
2d or 3d persons (Gouin method). Security in forms is thus 
effected. Comparison might also be taught dramatically. 
Blackboard work is carried on hand in hand with these oral 
exercises so as to impress also the visual and graphic centers 
besides the auditory and motor-speech. At any rate, do not 
forget that repetitio est mater atudiorum. 

Concert work must form an integral part of all work both in 
speaking and reading, especially in large classes. For the sake 
of testing the power of understanding the spoken language, 
dictation is not only a good device but also an invaluable aid. 

Third: Speaking based upon the text, upon the reading, 
would follow as a natural continuation of the oral exercises. In 
other words, the reading material should be presented, at least 
at first, as speaking material. In this manner reading becomes 
real, lebendig, and the foreign language grows naturally into the 
language of the class-room. We should advise the taking up 
of a reader first, then an easy text, etc. As the pupils' active 
vocabulary and wealth of idiomatic expressions increase they 
really begin to compose and will be led by their own Spraeh- 
gefuhl. Original oral and written compositions should be kept 
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up throughout the course. Free reproductions are also of in- 
calculable value here. Translation is practically debarred or, 
at least, reduced to a minimum. , 

Be sure that the texts studied contain good German or 
French — not corrupt newspaper jargon — and that they depict 
the life and ideals of that nation the language of which you are 
teaching. Besides the linguistic instruction, you furnish in this 
way an additional cultural training that must not be underrated, 
not to mention the powerful appeal to imagination. But, above 
all, the students hear during the recitations by far more Ger- 
man and French than they would ordinarily assimilate if they 
were to read, say, ten times as much. We believe that knowl- 
edge of the living language is the best road toward an intelli- 
gent appreciation of the literature. The colloquial vocabulary 
is by dint of reading supplemented by a literary vocabulary, 
the possession of which certainly is a conditio sine qua turn for 
the rational study of literature. A realistic vocabulary is thus 
obtained. 

What prominence shall we assign to speaking? 

If my previous suggestions are valid, then the answer is self- 
evident: You cannot do too much consistent work in speaking 
the foreign language. [Speaking must be an essential and im- 
portant part of all modern language instruction as the best 
means of learning the foreign language. With speaking the 
work must begin. From speaking the work in writing is devel- 
oped. Upon speaking the work in reading is based. Speaking 
facility is a necessary condition for the appreciation of the 
literature of a modern language, both as to form and content.) 

Assign to speaking that paramount position which is abso- 
lutely essential for any success in modern language work. For 
the ability to speak a living language will furnish the key to 
all storehouses of intelligence, and will unlock all the doors that 
lead to a proper understanding and appreciation of the great 
nations, their literature, history, geography, and civilization — 



^.iizai^Googli: 



SPEAKING THE FOREIGN LANGUAGE 27 

which are the ultimate ends of all language work. Remember: 
we are teachers of the German or French language, not of \ 
German or French grammar alone. 

Is English to be excluded entirely? 

No. Systematic work in grammar, after the student knows 
something of the language, is, considering our conditions, I 
think, best carried on in English. A language is individual, 
specific, but grammar is universal. German accidence espe- 
cially is so difficult and so different from English that constant 
reference should be made to the mother tongue. Abstract 
grammar instruction is scarcely ever fruitful, but as a compar- 
ative study grammar is of great value and interest. Let us 
remember that grammar should illuminate the language, but 
language should not illustrate grammar. Grammar must eluci- 
date, describe, but not define. Locke maintains that grammar **■ 
can be taught only to those who speak the language, since other- 
wise the teaching of the grammar of a language will be im- 
possible. 

Results: 

If speaking is placed in the foreground of modern language 
work — thereby not neglecting any other phase but rather aiding 
it: 

1. The class will be constantly alive, a condition befitting a 
living language. 

2. Enthusiasm and interest, so necessary for success in any 
kind of work, will be patent. 

3. Originality, self-activity, and self-reliance will be engen- 
dered. Speaking facility of a living language develops the 
pupil's individuality more than does a passive reading acquaint- 
ance, and adjusts him more quickly to his new environment 
than does a formal, lifeless presentation. 

4. Work will be slower at first, but surer and more thorough. 
In this way superficiality and too great hurry — the foes of all 
our instruction — will be practically eliminated. 
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5. Attention will be concentrated upon the content rather 
than upon the form. Speaking leads into the thought and 
brings forth the meaning. 

6. A comparative mastery of the spoken language gives 
power, which is, ultimately, the object of all education. With 
this equipment the more arduous tasks of literary reading and 
writing will become comparatively easy and will prove to be 
sources of delight and not of despair. 

In a word, the study of modern languages will be a pleasure 
and not a task. With this enjoyment will be mated an appe- 
tite for knowledge, for improvement, which is essential in true 
education. Remember: we are to educate and not only to 
instruct. Let us be leaders and open up for our pupils one of 
the avenues that lead to happiness and a better mode of living. 
The best lesson a teacher can teach is how to learn. 

We have pointed out in the foregoing the absolute necessity 
as to reason, mode, scope, and value of work in speaking the 
foreign language. Hence the following two theses seem to be 
justified: 

1. That work in speaking the foreign language be required in all 
grades of modern language teaching. 

As a logical sequel, we maintain: 

2. That aural and oral work, including memorimng of poems, 
etc., done in close and subject to inspection, be an integral part of 
any examination and receive appropriate credit, perhaps 20 per 
cent., by the State authorities (similar to credit given for note-book 
work in the sciences). 

In other words, work in speaking will only then be enforced 
and recognized, if due allowance for such work is granted and 
called for by the authorities. 

When all is said and done, this fact remains, that before we 
can truly reform the method of teaching, we must educate the 
teachers of modern languages. Familiarity on their part with 
the accidence, syntax, and literary history is not enough. They 
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must take cognizance of the "Reform" which has carried the 
day. With an improved working apparatus for the teachers 
will come better results. Above all, see that teachers of living 
languages can handle them as such, i.e., have oral facility, 
which can easily be determined by a rigid oral examination. 
Power to use is, after all, the measure of efficiency in a modern 
language. To insure high efficiency sabbatical years for study 
and travel ought to be granted to modern language teachers. 
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DISCUSSION ON "PRESENT CONDITIONS AND THE DIRECT 
METHOD"* 

We learn a living language in order that we may be able to 
understand it and to use it. To attain both ends, the spoken 
and the recorded language must be considered. The most 
economical way of becoming proficient in the latter is by way 
of the former. If we have anything to say and can say it, we 
can write it also. But how can we write effectively if we 
have something to say but are not thoroughly conversant 
with the usage of the tongue? What is the result? A heter- 
ogeneous composite a la mosaic, but with an effect that is 
appalling. 

Now, let no one misunderstand me: I am not championing a 
so-called natural method of teaching modern languages — which 
is a huna a rum htomdo — but a rational method which will be 
productive of best results. If we start with the sounds, words/ 
phrases, and easy sentences of the foreign language, soon the ' 
habit of thinking in it will not only be engendered but become , 
stable. I should advise not using any books in the initial stage 
of our modern language instruction, and this for two reasons: 

(1) There will be no printed symbols to confuse the pupil in 
the very beginning. 

(2) The constant staggering from one language into an en- 
tirely different one will be avoided. After some five weeks of 

1 Delivered before the Modem Language Round Table Conference of 
the H. B. A. at Barton, Maw., on July 8, 1910. - 
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preliminary practice of aural and oral training, an easy Reader 
may be taken up, reserving the study of systematic Grammar 
to the very end of the first term after the pupil knows something 
of the language. 

Some one will speak of the difficulties confronting us in em- 
ploying the direct method of teaching modern languages. I 
say, difficulties there are everywhere, and there is no royal 
road to learning. But most difficulties are not very serious, or 
appear greater than they really are. Let us take, e.g., the age 
of the pupils, the time and length allotted to the study of 
modern languages, and the inherent difficulty, chiefly of Ger- 
man. Believe me, all of these seeming obstacles will vanish 
before an energetic, resourceful Modern Language teacher. 
Our pupils entering upon the study of foreign, languages are 
about fourteen years old. To be sure, I should like to see them 
start a few years younger, but what of it? Their vocal organs 
are still flexible. They have imagination and enthusiasm in 
abundance. As to time, five periods a week and four years' 
length are enough to obtain good results, as is proved by the 
Frankfurter Reform-Realgymnasien for the study of English. 
Of course, a one-year course in modern languages is an ab- 
surdity. 

German inflections are difficult, I grant, but the results 
achieved in France with the direct method are more than satis- 
factory, and go to prove that even the most troublesome fea- 
tures of German accidence can be readily mastered in this way, 
i.e., cases, prepositions, adjective and noun declensions, gen- 
ders, position of words, etc. 

As to dearth of properly trained teachers — which is one of 
the most important problems — it is really amazing to record 
how little it takes to employ and succeed with the direct method. 
A conscientious teacher does not need to be a Sprackmeister, 
but must have so assimilated the work in question that intelli- 
gent queries may be put and suitable full answers be given. 
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Docendo diacvmua is true everywhere and likewise "practice 
makes perfect." A given text has its specific vocabulary, which 
can easily be handled by any fairly well-prepared teacher. I 
can safely assert that in our own city not many teachers, if any, 
could be found who could not appeal to the pupils directly in 
the foreign tongue if they, the teachers, were encouraged and 
directed to proceed thus. The effect upon the teaching would 
be a vitalizing of our instruction and a regeneration, or, at least, 
a vivification of both teachers and pupils alike. 

How about our present examinations? Do they test the 
pupils' knowledge of language and Sprachgefuhl f I most em- 
phatically say: No, but they bring forth some nominal and 
verbal formations that are truly wonderful, at times impossible, 
at times meaningless. 

What do you think of questions like: Conjugate, in the 
singular, vorgefallen in the present indicative; anfing in the per- 
fect indicative passive. Write, with the definite article, the 
genitive singular and the nominative plural of Sonne. Trans- 
late into idiomatic English: Diese Behandlung der Fabel ist 
nichis weniger ah notwendig, where at our Borough Conference 
of German Teachers most of those present broke down. 
Write the synopsis of hob auf in the second singular passive. 
Imperative: werde aufgehoben reminds me of werdet geboren, 
naissons. 

I shall not speak at length now of these examinations, es- 
pecially the so-called Regents', since I reserve them for another 
day. All I want to say is: As long as grammatic formalism 
and pedantic erudition reign supreme, that long we canno^ ex- 
pect to teach German and French properly. Let us free our- 
selves from this incubus of modern language instruction, and 
let us take the road which leads to happiness and conscious 
power, i.e., the direct method of teaching modern languages. 

Let the work in modem languages be primarily work in aural 
and oral facility and let it be tested in all examinations. For the 
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ability to speak a foreign language is the best means to the 
desired end of learning that language. The educational au- 
thorities of New York City are beginning to realize the impor- 
tance of this matter. , 
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SOME REMARKS ON THE REGENTS' EXAMINATIONS IN 
GERMAN' 

Difficile est saiiram rum acnbere. — Juvenal, Satirae, I. 30. 

My remarks on the New York State examinations in Ger- 
man, usually called the Regents', will be destructive criticism 
at first, as the above quotation would indicate. Then I hope 
to give some hints of a constructive nature. In part one I in- 
tend to demonstrate that the Regents' examinations in German 
of recent date have been unfair both to children and to the 
teachers, and have been pedagogically unsound. 

In criticising examinations, it stands to reason that occa- 
sional reference must be made to the syllabus upon which the 
examinations are supposedly based. A syllabus may be ever 
so good, yet will really amount to nothing if the examinations 
are not in conformity with the spirit of the syllabus. In other 
words, in practice not the syllabus but the examinations de- 
termine the mode of instruction, since the examination in actu- 
ality is 99 per cent, of the syllabus. 

However, I shall not attempt in this paper to criticise mi- 
nutely any syllabus save for cogent reasons. This part of the 
work is being done by competent men elsewhere. Some of 
you may not know that at the last annual meeting of the Mod- 
ern Language Association of America the following resolution 
was adopted: "That a committee of three be appointed by 

f> Mod. Lang. Ass'n, Rochester, Dec 
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the chairman of the Germanic section of the Central Division 
of the Modern Language Association of America to co-operate 
with a similar committee of the Romance section of this body 
to consider the question of revising the Report of the Committee 
of Twelve." This resolution does not merely intend a revision 
of the text-books but a complete revision of the cardinal points 
of view. The committee is more than ever of the opinion that 
we need such a thorough rewriting of the Report, and the sooner 
we get it the better. The committee hopes for definite, prac- 
tical results and will lay the revision before the Central Division 
of the Modern Language Association in St. Louis this week. 
At any rate, the Report of the Committee of Twelve has been 
found insufficient and wanting. The general outcome has been 
well-deserved reproaches from non-modern language men. 

This is what one distinguished foreigner has to say of the 
report: "I have before me the report of a distinguished com- 
mittee on modern languages, but it is not too much to say that 
the psychology underlying that report would not be accepted 
to-day in any reputable university. It is remarkable that such 
an important document was drafted without a survey of the 
results accomplished on the continent of Europe, and still more 
remarkable that no attempt was made at expert psychological 
analysis of the mode in which thousands of immigrants enter 
the United States and acquire English year by year without 
any assistance from instructors. If there are laws of mind at 
all which control this operation, such laws cannot be banished 
from the school, however diligently they may be ignored by 
the academies. And much has been witnessed since that re- 
port was issued: both psychology and pedagogy have made 
rapid advances. I venture to think that if a dozen educated 
laymen, or teachers not committed to traditional views, were 
to undertake a survey into the results of modern language 
teaching in Europe, the Report of 1898 would be discarded." 
Cf. School Review, November, 1910, pp. 638-639. 
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We are of the same opinion, and if the Report of the Com- 
mittee of Twelve was untenable for 1896 and 1898, what must 
modern language teachers abroad think of it in 1911 ? This re- 
port affects us in New York State most seriously, as the State 
Syllabus for modem languages is not only based upon the re- 
port, but the report is cited almost verbatim for our guidance 
even for the next five years. So the new syllabus does not 
offer any real help and is no true guide. It will again encourage 
the weak and poorly trained teachers in a laissez-faire method, 
and will again produce, to say the least, mediocre students. 
What we expect of a good syllabus is that it shall give definite 
hints to the teacher for actual class-room work, such as are 
given in the New York City Syllabus for German. Your com- 
mittee on resolutions of last year contended for that point, and 
embodied this requirement in the resolutions. 

Speaking of the new State Syllabus we must say, however, 
that the preamble is decidedly a step in advance, and we ear- 
nestly trust that the remarks on the treatment of modern lan- 
guages and on the selection of reading matter will be followed 
up in practice in all coming examinations. It is a pity, however, 
that the syllabus as a whole was published definitely in its 
present shape. It makes a slipshod appearance, to ■ put it 
mildly. On four pages alone, pp. 16-19, I detected ten typo- 
graphical errors. According to the new syllabus we have some 
new German authors and publications, as, e.g., Geschichten, 
by Biblische; Eingeschneit mit Ranzel und Wanderstab, by 
Frommel; Messiner; Ebner-Eschnerbach; Hoffman; and 
Lillienkron, where two misprints occur in one name. The 
Modern Foreign Language Association of America does not 
exist to my knowledge. Unfortunately, another point your 
Association has advocated was also disregarded, viz., that the 
number of pages of required reading should be reduced; cf. 
"Work to be Done for the Advanced Requirement," p. 19, 
We maintain that the question is how we read and not how 



3,g,1,zed by GoOgle 



42 THE DIRECT METHOD 

much we read. The book-lists, in particular that of the ad- 
vanced course, are poor compilations. 

In taking up the Regents' examinations in German, I shall 
discuss only the three papers of the last three examinations, 
June, 1909, January and June, 1910. My remarks will permit of 
generalizations, as Regents' examinations do not differ greatly 
from one another. In fact, the older tests are still more offen- 
sive than the last. In each set there have been misprints. Of 
course, I realize that typographic errors easily creep in, but they 
should not appear on examination papers for high school pupils. 
The very inaccuracy of such papers has a seriously bad influence 
upon the students. 

All examination papers present practically the same aspect, 
i.e., they call for: 

I. Translation. 
II. So-called composition. 
111. Grammar or syntax. 

Looking at the passages given for translation from German 
into English, we find that the extracts for translation on the 
various papers are, almost without exception, too pretentious, 
too difficult, both as to substance and form. For June, 1909, 
'all passages were beyond the grasp of the average student. 
On the elementary German paper Heyse, Die Einsamen, pre- 
sents among others a sentence which should never have been 
given. It is: "Da er schon beruhmt war und bei Prinzen und 
Grafen sang und die stolzen Damen sich um einen seiner Blicke 
beneideten, — er kam nach wie vor in unser Haus am Strande 
und war am liebsten mit uns, und manchesmal, wenn ich ihm 
auf dem Toledo begegnete, mein Netz uber der Schulter, Hess 
er einen andern Bekannten stehn, und fasste meinen Arm und 
ging eine Strecke mit mir." This sentence covers seven 
printed lines, II. 24-31. As it stands, there is an anacoluthon 
in 1. 26. In looking up this passage in Paul Heyse's Gesam- 
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mette Werke, p. 24, vol. VI, Novellen, vol. IH, 5th ed., Hertz, 
Berlin, 1890, I found that Heyse did use this construction. 
But quod licet Jom, non licet bom, is applicable here. Pedagog- 
ically for elementary work this passage is wrong. 

Heine's Meergruss: Es wogten die Fluten, 

Sie wogten und brausten, etc., 
for translation in an intermediate course borders well-nigh on 
megalomania. 

The January, 1910, extracts for translation were leas objec- 
tionable on the elementary and intermediate German, but de- 
cidedly unjust on the advanced paper. Our Queens Borough 
Conference of New York City High School Teachers of German 
entered a most vigorous protest and adopted the following: 
"We teachers, ourselves, discussed what might be the possible 
translation of certain passages, because of the unusual words 
contained therein." 

In June, 1910, our Borough Conference voted again unani- 
mously to enter our protest against the difficulty of the sight 
translations, especially on the fourth-year paper. Referring 
to the passage from Sudermann's Hehnat, we find it to be so 
full of difficult idioms and allusions which cannot possibly be 
known to the average high school pupil that it is in no way a 
fair selection. The extract from Kuno Fischer, Die Idee der 
Rettung, in Goethe's Faust is still harder. How can high 
school pupils be expected to have fathomed such expressions 
as: im Wege echter Lautemng; im Gewuhle der Weltzer- 
streuung und der Weltgeniisse; ein so gelautertes und durch 
eigene Kraft erhohtes Dasein; in einen Schauplatz strebender 
Geschlechter nach seinem Bilde? Such extremely idiomatic 
and extraordinarily difficult passages defeat the very object of 
all instruction in German, i.e., the taste for reading beyond the 
school life of the pupils. Intellectual dishonesty and preten- 
tious display are placed ahead of thoroughness and of modest 
but substantial knowledge. 
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As to so-called composition or translation from English into 
German, the elementary papers call for transliteration of dis- 
connected sentences. These detached sentences may have some 
formal value, but pedagogically are indefensible. Only the 
very last examination shows a step in the right direction by 
taking sentences based upon the preceding texts, thus utilizing 
the vocabulary and idiomatic expressions given. However, 
even these show no connection of one sentence with another. 
On the intermediate examinations we find a connected passage, 
to be sure, but what relation does it have to the preceding Ger- 
man model? The same objection holds with the advanced 
paper with the additional fact that, as in June, 1909, not so 
much translation from English into German was involved as 
was composition in German, which ought to be spontaneous. 

Questions on grammar or syntax are the ones that must be 
criticised most vigorously. Forty-eight per cent, of the whole 
elementary paper in June, 1909, consisted of abstract, technical 
grammar. Questions 4 and 5, asking for the syntax of certain 
nominal and verbal forms, were anticipatory, and should not 
have been given, even by the New York State Education De- 
partment, as the old State Syllabus, p. 40, places syntax in the 
intermediate requirement. Such questions also as those in 
1910 are obviously unjust to the pupils. Still more serious are 
the so-called pure-grammar questions, that tend to kill any 
SprachgefUhl, and are acceptable — in fact, highly welcome — to 
those pupils whose only knowledge of German is that of the 
mechanical, meaningless rigmarole-grammar, as Jespersen calls 
it. How can a body of enlightened examiners call for a conju- 
gation in the singular in the present indicative of voTgefallen, 
or of (infing in the perfect indicative passive ? Why should a 
pupil be placed before the dilemma of being either a mechanical 
creature or a reasoning entity, when called upon to write with 
the definite article the genitive singular and the nominative 
plural of Sonne f If he chooses the only rational way, as he 
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sees it, then he has to lose one-half per cent. In this insane 
magnification of grammar one cannot see the forest for the 
trees, and one forgets that the German authors try to convey 
thought and are not endeavoring to show the difficulties of 
German accidence, of illustrating conjugations and declen- 
sions. 

The, elementary German paper of January, 1910, gives again 
48 per cent, allowance for grammar. While no impossible forms 
were extracted from the pupils, as they were in 1909, still the 
questions leave much to be desired. The last elementary test 
shows an apportionment of 38 per cent, for technical grammar, 
which might be turned into 48 per cent., as before, if question 8 
should be included. Question 7 reads: Write the synopsis of 
hob auf in the second singular passive. It receives 8 credits, 
hence 16 forms must be called for, each with one-half per cent. 
Just realize the frequency of such common forms as du werdeat 
aufgekaben warden aein, or still better in the imperative: werde 
aufgehoben. For the sake of a complete system of grammar 
only too frequently language and usage are overlooked. In 
this connection question 5 of the intermediate German, January, 
1910, might be cited : Write in all tenses the third person singu- 
lar of the indicative and subjunctive passive of war/. E.g., er 
werde geworfen warden aein is a form which we all hear and read 
almost every day I 

The advanced German paper has in addition to the three 
classes of questions another objectionable feature in that it 
calls for a very superficial outline of literary history. What is 
gained by such a wrong question as in January, 1910: Give the 
approximate dates of the classic period of German literature ? 
We maintain anyhow that literature per se should not be taught 
in a high school course, but should be deferred until college and 
university. Our business is to teach the German language, and 
literature only incidentally to the reading. Cf. on this point 
the last two paragraphs of Prof. M. D. Learned's address deliv- 
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ered on December 28, 1909, in Ithaca, N. Y., at the 27th An- 
nual Meeting of the Modem Language Association of America, 
Puifcco/iorw of M. L. A., vol. XVIII, no. 4, pp. 64 and 65. 

One more point, i.e., relative to marking the examination 
papers. The passing of a pupil in a certain grade should not 
be so much the mathematical aggregate of points obtained in 
one written test, but should rather depend upon power shown. 
Yet if we local teachers are to mark our own pupils' papers, 
then we feel that the State Education Department should 
furnish us a detailed scheme for marking in order to insure uni- 
formity of rating. We believe our marks ought to be final, 
and should not be subject to inexperienced reviewers or to 
mechanical computers of figures. 

Der Sprachunterricht geht vorwarts 

I shall now proceed to the positive part of my task by offer- 
ing some constructive criticism. Passages selected for transla- 
tion into English should be taken from texts that have not 
been suggested for reading in the several years. This is, for 
all concerned, manifestly the only equitable procedure. Other- 
wise it will happen, as it frequently has occurred before, that 
certain pupils translate familiar extracts previously read with 
care, while other students for the same test are confronted by 
sight translations. The extracts selected for examination pur- 
poses ought to be full of German atmosphere, of German life, 
and of German thought. All passages for translation should 
not be more difficult but should be easier than the various texts 
suggested for reading in the three grades of instruction. This 
last point has been conceded in the new State Syllabus, p. 16. 
In my opinion, translation from the foreign language into the 
mother tongue should be given, not for the sake of testing the 
student's proficiency in the foreign language, but rather as a 
criterion of judging the pupil's ability or "habit" in writing 
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terse English and in thinking clearly, as translation involves a 
constant and minute process of comparison. 

In lieu of the so-called composition, rewriting of an extract 
given for translation might be demanded. This revision would 
best appear as an indirect reproduction of a preceding German 
text to be translated into German for the sake of applying or 
imitating, in as many combinations as possible, the syntactical 
and idiomatic forms involved. A. Pinloche, in his Des Ldmites 
de la Methode Directe—A propos de l'acquisition des formes syn- 
taxiques et idiomatiques, Belin, Paris, 1909, advocates this on 
page 14. The underlying principle is directly in conformity 
with the ideas championed by Stuart H. Rowe, in his Habit 
Formation and the Science of Teaching, Longmans, New York, 
1910. Modem language work should he habit-forming. The 
learner's knowledge is to be made, second nature. Questions 
should be asked in the foreign language upon the preceding 
German text, and should he answered in it. Dictation exer- 
cises always have value. 

As far as grammar, the crux of the present Regents' examina- 
tions, is concerned, we maintain that the questions on grammar 
should not be technical, abstract, but habit-forming, practical 
applications of grammatical principles. In other words, little 
theory and much application. In conformity with Stuart H. 
Rowe and modern pedagogy, the test in grammar should be an 
opportunity to apply in practice the rules learned. Perhaps 
25 per cent, of the whole elementary paper might be devoted 
to usable grammar. E.g., decline by original sentences. Con- 
jugate and give synopsis in full sentences. Change position or 
order of words in sentences. Substitute verbal and nominal 
changes in sentences. Supply endings or words in sentences. 
Change direct speech into indirect discourse and vice versa. 
Call for principal parts in the third singular of present, past, 
future, and perfect, in complete sentences. Give prepositions 
in sentences, and substitute others. In a word, living grammar 



3,g,1,zed by GoOgle 



48 THE DIRECT METHOD 

should be the slogan, as E. Hfiusser advocates in his pamphlet 
on Lebendige. Qrammaiik, Stein, Potsdam, 1902. 

An opportunity for originality ought to be given to the indi- 
vidual in any written test. Theme writing, free production or 
reproduction will best reveal the pupil's SjrrachgefUH and real 
grasp of German. Again we are in harmony with modern peda- 
gogy when we plead for initiative. Such test of the pupil's 
individuality and of his power of expression might be evoked 
by having him write spontaneously on such topics, as e.g., Ein 
Schultag, die Ferien, Weihnachten, mein Lebenslauf , Erzahlung 
einer Geschichte, eine deutsche Stunde, der deutsche Verein, 
mein Lieblingsstudium, etc. This list is merely suggestive, and 
may be altered and enlarged at will. 

In conclusion, one more word. The Report of the Committee 
of Twelve deplores the fact that pronunciation and readiness of 
speech are not tested at all, p. 48. The new State Syllabus, p. 
16, states: "Throughout the course, the language should be 
treated as a living language, and special emphasis should, from 
the beginning, be placed on the training of the tongue and the 
ear." If this recommendation means anything, then the State 
examination, at least for the larger cities, should be oral in part. 
Any examination of a modern language which does not test the 
power to understand and to speak the language is obviously 
unjust to earnest teachers and eager pupils. And it is our 
sacred duty to teach and to test our pupils in the sanest possible 
way. The ultimate benefit will he reaped by the children. 

Let us take a cheerful outlook upon the future. The dicta- 
tion exercise which will he inaugurated in January, 1911, points 
to one fact which we must acknowledge with deep gratitude, 
that the State Education Department is trying to help us to 
place the instruction and the examinations on a more rational 
basis than heretofore. The Inspector in Modern Languages, 
Education Department of New York State, who is to be ap- 
pointed soon, will serve the same purpose. But, above all, the 
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Committee on Modem Language Teaching of the State Ex- 
amination Board, Assistant State Commissioner Charles F. 
Wheelock, and District Superintendent Darwin L. Bardwell, 
of New York City, ought to be congratulated by all of us for 
the stand they have taken in allowing credit for oral work in 
living languages after June, 1911. 
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THE TEACHING OF GRAMMAR BY THE DIRECT METHOD * 

When your Chairman invited me to address you here to-day 
he did not assign me any topic. I wrote him about it, and his 
reply was that he left the selection of the subject to me, but 
that it might bear upon the direct method which my colleague 
and friend, Dr. Max Walter, had advocated so enthusiastically 
last year both here and in other sections of the country. I de- 
cided at once upon my subject. I feel that for our pupils two 
points above all others are of paramount importance in our 
modern language instruction, i.e., the acquisition of a working 
vocabulary and of a working grammar. Indeed, the latter is 
one of the features wherein the Reformers differ essentially 
from the Conservatives. 

You will pardon me if I cite you once more the five cardinal 
points in the reform of modern language teaching: Insistence 
upon good pronunciation, oral work, inductive teaching of 
grammar, genuine reading, and — what I may call for lack of a 
better term — realia. All of these important phases are not 
only recognized at present in the United States but practiced 
by efficient modern language teachers everywhere. Could you, 
indeed, conceive of effective modern language teaching if the 
teachers were not to lay great stress upon accuracy of pronun- 
ciation, if they should not vitalize and vivify their instruction 
by work in speaking, if they were not to bring their pupils into 
possession of usable grammatical facts, if their pupils could 
not read without translating, and if the foreign nation, through 

* Paper read before the Western Massachusetts Group of the Mew Eng- 
land Modern Language Association at Mt. Holyoke College, April 13, 1912. 
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a study of its literature, its people, and its customs, were not 
to be brought into sympathetic view and appreciation ? 
V The very choice of my topic implies that the direct method^ _ 
^SbeThot neglect grammar, but teaches it. Yet, no doubt, you 
have heard that the reformer throws grammar overboard. 
"Down with grammar, away with grammar I" are quoted as 
slogans of the reformers by the conservatives in order to bring 
the direct method into ridicule and disrepute. But the reform- 
ers are far from ousting grammar; on the contrary, they insist 
upon lively grammatical teaching, only it is different from the 
usual type and does lead to grammatical accuracyj 

One of the first educators to advocate the inductive method 
for the elementary study of grammar in this country was Pro- 
fessor Starr Willard Cutting, of the University of Chicago. 
Almost twenty years ago, on December 27, 1893, he addressed 
the Modern Language Association of America at Washington, 
D. C, upon that subject. Since then the ideas championed by 
Professor Cutting have taken root more strongly in the United 
States, so that to-day scarcely any one conversant with modern 
language methodology will combat this point. 

Has the old-fashioned traditional mode of grammar instruc- 
tion resulted in proficiency in the language? 

If so, I have nothing more to say. But I remind you of what 
Dr. A. Hoefer, now of Wiesbaden, said in 1904, in speaking on 
poor results in language teaching in America: "The defective- 
ness of method appears particularly in modern language in- 
struction. There, with a few praiseworthy exceptions, still the 
most antiquated method prevails, dissecting the dead body of 
language and sticking its fragments upon a grammatical lancet. 
The curious result of this method, however, is an absolutely 
unexampled lack of grammatical definiteness. This is further 
increased by the fundamental mistake of all linguistic instruc- 
tion in the United States: the fact that the elements are passed 
over too rapidly and that connected reading, which is generally 

3,g,1,zed by GoOgle 



THE TEACHING OF GRAMMAR ,55, 

much too hard, is begun far too early. The painful and pitiful 
translating makes an understanding of the work, even in the 
very simplest forms, impossible. In short, reading is usually 
nothing but the thread-bare cloak which is hung around the 
lifeless skeleton of grammatical exercises. Attempts to use 
German and French as spoken languages, I have observed but 
rarely." 

If not^ what may have been the defects and the mistakes of 
such elementary, deductive grammar teaching? Is it not true 
that the bugbear of the so-called formal or disciplinary value 
of modern languages has been at work ? This evasive formal 
discipline can, as we know, no longer be monopolized by any 
subject. So mental gymnastics, niceties of classification, mem- 
orizing of rules, splitting of hairs, and gerund-grinding will not 
suffice any more. We must develop a system of grammar study 
which will he rational, useful, and usable, with little theory and 
much application. Forms like werde geboren und ich itarb 
should not be heard in the class-room; the former seems some- 
what late, and the latter will be ao useful in the next world, as 
Widgery puts it. 

Why do we study grammar anyway? Presumably to learn 1 ' 
to use the language correctly and intelligently. In other words, 
grammar should illuminate the language, but language should 
not illustrate grammar as, unfortunately, still a few practice, 
perhaps preach. Therefore any training in grammar that does 
not beneficially react upon the learning of the language is prac- 
tically useless. 

Can we really teach, grammar without the language? Of 
course not, you will say. Nevertheless there are still some 
superannuated people who are trying to teach the grammar of a 
language without initial instruction in the language. John 
Locke maintains that grammar can be taught only to those 
who speak the language, since otherwise the teaching of the 
grammar of a language will be impossible. One of the pioneers 
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of the German reform in language teaching, Karl Kiihn, as- 
serted that grammar should never be taught before the lan- 
guage or apart from it. Comeniua, anticipating the whole idea. 
of the reform method,. said : "Omnii lingua utu potius discitur 
quam praeeepHs, il est, audiendo, legendo, relegendo, imitationem 
manu et lingua temptando quam celerrime." In other words^no 
dead rules but actual use will mSUte the acquisition of any Ian- 
vguage. All the reformers from Ratke down to Vietor are unani- 
mous in the opinion that grammar alone cannot teach a lan- 
guage. The function of grammar is merely a subsidiary one — 
it must classify known facts by elucidating explicitly what was 
unplicitjanguage-experience. 

We reformers maintain, then, that grammar should not be If 
taught for its own sake, but that it should be taught in con-/[ 
junction with the foreign language, which should be the language/ 1 
of the class-room, thus making a direct appeal. Then grammar \ 
will mean something to the pupil. He will see that grammar 
made up of observations of the manner in which the natives 
express themselves," as Jespersen states it. Grammar will be 
made a concrete reality to him by furnishing him a generaliza- 
| tion of the laws of language, and not a symposium of mechanical, 
i meaningless rigmarole rules, and of exceptions to rules, where 
. one cannot see the forest for the trees. 
' ITI may be allowed to quote here Walter-Krause in their 
Beginners' German ; "The grammar is based directly upon the 
work of each lesson and is learned inductively. We are not 
talking and teaching about grammar, but, better than that, 
we talk and teach grammar. The learner will formulate for 
himself, from his own experience, certain linguistic laws and 
rules, and this very creative laboratory work will be a pleasure 
to him. It will develop his powers of observation and will 
. cause him to use his own judgment rather than to accept that 
l of an authority. Such botanizing work will be bis mental 
i property and will not be done infuturam oblivfonem." 
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Examples should precede rules which will be impressed upon 
the minds of the pupils by constant repetition and application. 
Language-experience, -imitation, and -habit are the great fac- 
tors that will insure success. Above all arouse and sustain the 
interest in your learners, mindful of Voltaire's dictum: "Toute I 
methode est bonne, excepts l'ennuyeuse." < 

I shall now take up in greater detail various grammatical 
phenomena that the learners must understand intelligently in 
order to be truly educated and not merely instructed. My il- 
lustrations will be taken from German, though, of course, the . 
same principles, mutatis mutandis, will obtain for the teaching 
of any other modern language or of languages generally. I be- 
lieve it is wise to begin our work very slowly, with an environ- 
ment familiar to the pupil. I make it a point to begin with 
numerals — they are universal — and with conversation on the 
days, months, and seasons. Almost unconsciously by saying 
the same thing over in different ways, the learner will gain for 
himself the declension of nouns preceded by the definite article 
in the singular. E.g., the student, knowing the seven days of 
the week in German, will be prepared for the following questions 
for which he is to give the proper answers: 

Wie vide Tage hat die Woche f 

Welches sind die sieben Tage der Woche f 

Wie viele Tage sind in der Woche f 

Wie viele Tage bilden (machen) die Woche t 

What can he infer at once ? He will see that feminine nouns 
do not change in the singular, that all nouns are capitalized (in 
print and script), that the definite article for the feminine sin- 
gular has but two forms: die and der respectively, for the nom- 
inative and accusative, and for the genitive and dative. With 
the same type of questions for "das Jahr" and "der Monat," 
the student will conclude that neuter and masculine nouns in 
the singular coincide in the genitive and dative cases, that with 
neuter and feminine nouns the accusative singular is identical 
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with the nominative. He will observe that the natural and the 
grammatical gender of nouns are not the same, and that the 
names of the days, of the months, and of the seasons are of 
masculine gender and require the definite article. Of course, 
all these various observations will not be made at one time, but 
every example will add some generalization. Above all, the 
pupil is speaking in complete sentences while learning the de- 
clension of nouns or other phases of the work. In this way 
right habits of expression are not only formed but become 
fixed. To draw the whole class into participation, all answers 
should be repeated in chorus. From my own experience Z 
know how valuable such concert work is, chiefly in large classes. 
To be sure, the teacher must always be on the alert, otherwise 
chorus work might degenerate into a free-for-all affair and might 
in this wise undermine the discipline. However, with a real 
teacher this danger is so infinitesimal and so remote that no 
one should be deterred from practicing chorus work on account 
of some possible chance of failure lurking somewhere. To secure 
success, do not assign a lesson unless it has been fully explained 
and prepared in class by the living voice. 

The same kind of work is carried on with nouns preceded by 
<£er-words or by the indefinite article and later on by pin-words, 
introducing and using new words gradually. In this connection 
I wish to say that in German word-formation ought to receive 
greater attention from the very outset than it has hitherto re- 
ceived in order to awaken in the student apperception between 
form and meaning. Professor Bagster-Collins in his admirable 
book differs from me in this respect, as he would defer the study 
of word building to the last year or so. 

For the plural of nouns a similar mode of procedure is fol- 
lowed. I find it advisable to put questions about color, size, 
form, name, or age to the pupils in order to let them use the 
genitive and observe its formation. For the dative usually the 
most common prepositions are employed, or indirect objects. 
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The accusative, of course, is easily illustrated by any transi- 
tive verb, such as haben, zeigen, machen, hbren, singen, etc. 

The backbone of a sentence, which is the unit of speech, is 
the verb. Hence particular attention must be paid to it both 
as to formation and as to position. Here again living grammar 
ought to be the keyword. If we employ with nouns and ad- 
jectives the perception method or Anschauungsunterrickt, then 
for verbs and pronouns the Gouin method should be used aa 
much as possible. The dramatic instinct in children and ado- 
lescents is so unmistakable that we as teachers ought to take 
cognizance of it and call it into operation as much as possible. 
By a series of actions performed or imagined either by one pupil 
or by several the complete conjugation, at first in the present 
tense, afterward in all tenses, can easily be mastered. If pupils 
can readily use, e.g., ick seize mich auf meinen Plaiz, du setzt dich 
auf deinen Plaiz, etc., wir setzen una auf unsere PUiize, etc., or 
oi^f meinen Platz setze ich mich, etc., what greater assurance do 
I want as ateacher that the forms have become part and parcel 
of their working material? Or take another illustration of 
what I am in the habit of calling sliding synopsis. By that I 
mean change of person for each of the six tenses of the indicative 
or subjunctive, as: ich sekreibe meine Aufgabe; du echriebst 
deine Aufgabe ; er vnrd seine Aufgabe schreiben, etc 

The declension of the attributive adjective is for the majority 
of our students the crux of German grammar. Still how simple 
this matter looks to them when they have once noted and 
digested the fact that either the adjective or the preceding ele- 
ment must show the gender, number, and case of the following 
noun which it modifies. 

When in this way the elements of accidence have been mas- 
tered mainly by oral work which is always followed by corre- 
sponding blackboard exercises, the minutiae of verbal formation 
such as compound verbs, subjunctive mood, modal auxiliaries 
and passive voice, as well as the elements of syntax, are learned 
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mainly from appropriate texts. The student's attitude toward 
the subject is at that juncture such as to emphasize more and 
more reading ability which ultimately is the aim of our instruc- 
tion. We are now prepared to undertake the most fruitful 
work of modern language instruction, i.e., reproduction of the 
text orally and in writing. There is such variety of exercises 
possible that I am somewhat at a loss which ones to mention. 
Recast the text, e.g., by changing singulars into plurals and vice 
versa, or by changing the tenses given into others, or by substi- 
tuting other prepositions for those employed, or by using pro- 
nouns for nouns. Again if a drill upon word-order is desired, 
let the pupils use subordinating conjunctions for co-ordinating 
ones and vice versa, or let them rewrite in ordinary prose lines 
the poems learned. Rewrite the whole story by substituting 
synonyms, or even opposites, for as many words and expressions 
as possible. In letter writing, which is of importance and of 
interest to the pupils, have the pronouns of address changed 
from the familiar to the conventional form, and vice versa, or 
have the masculine changed into the feminine, etc. 

In drilling upon the subjunctive have the direct questions or 
statements in the story transformed into indirect ones and vice 
versa. When studying the passive, have all active forms 
changed into the passive or the reverse. However, remember: 
One thing at one time and only what grammar is absolutely 
essential for the learner to learn the language. The trouble 
with many of our school grammars is that they carry too much 
dead wood which may be of interest and of value to the special- 
ist, but not to schoolboys and schoolgirls who are in no position 
to assimilate doctoral dissertations. 

I have tried to outline with hasty strokes the teaching of 
grammar by the direct method. Before closing, permit me to 
make one more remark: Our program insists upon intensive, 
inductive work. In a word, teaching in progressive fashion 
means educating our children, which is a slow but sound process 
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conducive to self-reliance, silence let us not be participants 
in that pedagogical crime which is the curse of all instruction 
in the United States, by passingj>yer_lhe .elements Joo rapidly 
— and thus _ engendering and fostering superficiality in our stu- 
dents. The too hasty striving after the classics is an abomina- 
tion. If we want to behold a solid, beautiful superstructure we 
must have a stable basis. Travelling at railroad speed through 
the fields of language prevents our going botanizing. Let us 
be honest with ourselves and our pupils and let us take, at least, 
two years of study for the elementary modem language instruc- 
tion in secondary schools. In the long run we shall be amply 
repaid for our care. The pupils will find the task of learning 
a modern language a pleasure and not a bore or a tedious burden. 
With our students thus thoroughly prepared by enthusiastic, 
well-equipped teachers through genuine assimilation of the 
linguistic elements, the rest will be easy sailing. The goal of 
our instruction, intelligent appreciation of the foreign literature 
and of the foreign people, will become a living reality, and will 
be no longer a lifeless phantom. - 
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THE TREND OF MODERN LANGUAGE INSTRUCTION 
DJ THE UNITED STATES 1 

j 1. The direct method is simpl y what its nnmp jmpUflBj * 
direct appeal to the learner through the foreign language. In 
other words, it teaches the language and not merely about the 
language. The d ire ct method or bet ter a direct method ismot, 
j^p^nlH p(\t' ir ft l-^ f '" vprsf Ltii f "1 Jftethoq which rightly fell into* 
disuse and ill repute because it had. for its goal talking ability 
withniit Miltnrnl n.Tift disciplinary training^ J!hs direct metho d 
_nr the reform metho d ia nnt the so-call ed psychological method 
either, as JhcJattec is. only a-parf..oi_the former. Nor is the 
so-called phonetic method identical with the reform method 
but again only a part of it. : .\ d'" g+ ""'flllHil does nat use the 
the f oreign t ongue ex clusively. ~ We are no zealots on that 
point. 

_2. The aim of t he reform method is "reading abuity deye^ 
_ope d by means of speaking facility. " We maintain the most 
economical and surest road to an appreciation of the literary, 
printed language is by way of the spoken language. . _.So_ jipeak- 
•ingja_Qiuy.a..means tp^aeni-while the end is real reading abil- 
ity. In this way both aspects of language, are considered, and 
at the same lime the whole instruction is vivified and made 
real. 

3. No one has a right to speak upon a direct method authori- 
tatively unless he has tried it Only-then will he~have a stand- 

1 An address delivered before the Association of Colleges and Prepara- 
tory Schools of the Middle States and Maryland at Philadelphia, Pa., 
November 30, 1912. Cf . Educational Banew, March, 1913. 
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ard of comparison. And I assert most boldly, nevertheless 
firmly, that no one who has ever tried, as a well-prepared 
teacher, a direct method of teaching modern languages, will 
ever go back to an indirect mode of presenting them. His own 
growth and the joy of his learners as well as the results obtained 
will prove to him conclusively that he has found the nature of 
true language-acquisition. Academic discussions filled with 
Olympian disdain can have no value with open-minded students 
of the adolescent. 

Among the various movements in the world of education, 
there is one now in progress which deserves our serious atten- 
tion and hearty support. If you look back upon your own per- 
sonal experience as students of modern languages both in school 
and at college, you will realize that many students failed al- 
most utterly to gain any mastery of the foreign language they 
were pursuing. Some have perhaps only the faint and sad 
recollection that they studied German or French in their school 
or college days once upon a time. How many of the students 
gained real insight into the foreign language and its literature ? 
How many of them are still able really to enjoy the great works 
of the German and French writers ? Forsooth, it is a sad re- 
flection upon modern language teaching if it does not add some- 
thing to one's development and to one's intellectual interests. 
No doubt some of you will recall the instruction in German and 
French as not at all differentiated in method from the teaching 
of the classics. Reading the text, frequently not even doing 
that; translating or rather painfully transliterating it into the 
vernacular; mental gymnastics in root extraction, gerund- 
grinding, splitting of hairs were the order of the day. I ask 
you in all candor, was there in many cases any appreciable 
difference between the teaching of Latin and Greek and that of 
German and French? The living languages, in other words, 
were treated like the great tongues of the past. In some class- 
rooms a casual visitor would not have known what language 
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was being taught, as he did not hear the foreign speech but in 
lieu of it pitiful transverbalizations. 

Now since 1882, so antediluvian a mode of modem language 
teaching has been discarded, in Germany at least. The Scan- 
dinavian countries, Switzerland, Austria, and France have 
followed in rapid succession. With the mighty trumpet-blast 
of Dr. Wilhelm Vietor, now professor at the University of 
Marburg, the reaction set in. Vietor resurrected as it were 
some of the ideas championed as early as the 17th century by 
men like Comenius, Ratichius, and Locke. He made use of 
the experience of the Philanthropinists of the 18th century, of 
Basedow, Wolke, and Trapp. In fact, he followed in the wake 
of the great classicist Hermann Perthes, who, in 1873, began to 
clamor for a reform in the teaching of Latin. But Vietor was 
not a mere satellite, for he furnished a new scientific basis of 
modern language instruction, i.e., phonetics. Before him, 
many had advocated the use of the foreign language in the 
class-room through conversational exercises, valuable for proper 
habit-formation. Vietor, however, demanded first of all a 
good pronunciation as the only successful basis of further linguis- 
tic study. With a good pronunciation he put the spoken word, 
not the dead letter, into the foreground of modern language 
instruction. Grammar, he maintained, should be gained in- 
ductively by the pupils, and not deductively, in order to offset 
the purely mechanical rigmarole-memorizing of rules, often 
meaningless, and of exceptions to rules. The father of the 
German reform also insisted upon real reading of the foreign 
authors and not upon so-called translations. Since the foreign 
language reigned practically supreme in the class-room this real 
reading was a natural concomitant. Last of all, Vietor felt 
that the ultimate aim of modern language teaching should be 
the introduction of the pupil to the very life, customs, history, 
and civilization of that country, the language of which he was 
studying. 
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/ JlcscJuje cardinal points in the reform of modern language . 
/ teachiiuj— that is, insistence upon good pronunciation, oral 
/ work, inductive teaching of grammar, real reading, and so-called ~~ 
\ realien— these are not Utopian. 

Their efficacy has been demonstrated in all civilized countries 
and has produced salutary reaction upon the teaching of the 
classics and of the vernacular everywhere. In no country has 
the direct method held more absolute sway than in France, 
since the first of January, 1902, when all modern language 
teachers there had to make the foreign language the strict me- 
dium of instruction. In 1908, the Minister of Public Instruc- 
tion in France reported upon the highly gratifying success and 
the results achieved with the radical direct method. To cap 
the climax: on May 14, 1912, the direct-method advocates 
gained a signal victory over their adversaries by electing their 
champion, M. Paul Schlienger, Representative to the Conseil 
Superieur de ['Instruction Publique, by a snug majority. A 
few sentences from M. Schlienger's circular to his colleagues, 
prior to the election, may be of interest; cf. Die Neueren Spra- 
cken, October, 1912. He says, among other things, the follow- 
ing which I trust will find an echo in our country: . 

" I am a sincere believer in the direct method which has vivi-f 
fied and regenerated our instruction./ The results that we have 
obtained have furthermore shown themselves so clearly that 
at present all, even the old-time opponents, make use of that 
method which is called the direct, inductive, or practical 
method. If, so far as I am concerned, this method is intangible 
in its principle, still I think that it is and always will be capable 
of new enrichment and of continued improvement; it ought to 
constitute a frame in the limits of which it will be permissible 
for any individual initiative to display freedom.". 

Or: "The personnel among modem language teachers has 
made considerable progress these last years; it is inadmissible 
to think of weakening an instruction, the success of which is 
undeniable." 

^.iizai^Google 



THE TREND OF INSTRUCTION 69 

; England, which is so often called conservative, has taken up 
the reform most energetically. Examine for instance the Ox- 
ford and Cambridge Schools Examination Board's papers in 
modern languages recently set, and you will realize how wofully 
behind times our official examinations are. Or look into their 
output of text-books and you will conclude that we are just 
beginning to do what England has done for years. Do I need 
to mention the various modern language series ? Dr. W. H. D, 
Rouse of the Perse School, Cambridge, who lectured at Co- 
lumbia University with tremendous success last summer on the 
teaching of Latin and Greek by the direct method, writes in the 
preface to Decern Fabulae Piteria PueUisque Agendas (Claren- 
don Press, Oxford, 1912), the following highly significant 
words: 

"It is fortunately no longer needful to defend the direct 
method of teaching languages: no one whose opinion is based 
on knowledge now attacks it, so long as the languages to be 
taught are modern. But there was a time not so long ago, 
when the method was derided as foolish or slovenly by those 
who had not tried it; and this is the case now with the direct 
method of teaching Latin and Greek. Those who have tried 
it, so far as my knowledge goes, are quite at ease in their minds; 
Ahey have found not only that it is quicker and more attractive,! 
iBut that it does really what the exercise-book method pretends 
to do, that is, it holds the attention in detail, disciplines the 
mental faculties, and enables the scholars to understand and 
to appreciate the best qualities in the best literature. } 

"Of course, the direct method is not all talking; the system 
includes reading, writing, and even the conscious learning of ■ 
| grammar; although in different order and different proportion 
to that of the exercise books. But speech does take in it the 
first place." 

Incidentally I may say that the direct method of teaching 
the classics is used in some of our best institutions of learning 
by properly qualified instructors. In fact, in Jamaica High 
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School, according to the oral and printed testimony of my col- 
league, Dr. Edward C. Chickering, the pupils are overwhelm- 
ingly in favor of the direct method because they understand the 
foreign language better, and enjoy the instruction more than 
under the old way of teaching. 

^But enough of foreign lands and their progress. Where do_ 
we stand in the United States? I shall not present to you an 
historical sketch of modern language teaching, since that was 
done most ably last year at your Twenty-fifth Annual Conven- 
tion in Columbia University by Mr. Frederick S. Hemry, of 
the Tome School for Boys. Suffice it to say that we are in a 
period of transition and of reconstruction, and have been there 
since_1898, when the Report of the Committee of Twelve of the 
Modern Language Association of America was submitted at a 
meeting of the , Association held at Charlottesville, Va. The 
document soon proved itself the Magna Charta of modern 
language teachers of the United States. Out of the " somewhat 
chaotic and bewildering conditions" the Committee of Twelve 
evolved a report which according to its introduction was to 
bring about a better and more uniform definition of require- 
ments for admission to American colleges. That the com- 
mittee has succeeded in this, no one dares gainsay. Everybody 
must also agree with the chairman when he says repeatedly 
that the report is to be regarded as a beginning effort, not as a 
perfect finality, that it is provisional, and last of all that it will 
need revision in the light of criticism and of freshly accumulated 
experience. ^Unfortunately, however, the committee put its 
! approval upon old methods, upon indirect teaching of modern 
, languages and getting at literature quickly ^^This onefactbr 
alone and" more than all others has brought about the condition' 
: of affairs as we find them now: we see the old-time, self-com- 
placent methodologists supposedly with the mighty, far-reach- 
ing report as their guide, persisting in their laissez-faire attitude. 
Yet in spite of this we behold modern language teachers who 
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are trying to infuse new life into effete language *»«pMwg by* 
/endeavoring to use a direct method of instruction, that is, by \ 
[teaching the language and not merely about the language. J 
.Bu t jhejtfpra* of thf Crfir\n)\ttepi of Twelve. can easily be 
cited in behalf of -progressive language teaching It denounces 
Jthe grammar method as lacking in interest, as not broad-enough, 
_aa_aJningj)f the past. It is equally strong in its condemnation 
„ of the so-called reading method since it lacks in vivacity and 
in stimulus to the attention, since it demoralizes the instructor 
(and the class). If this is true, from the viewpoint of modern 
pedagogy, is it not well-nigh criminal to expose our pupils to an 
indirect mode of teaching modern languages which is void of 
interest, so absolutely essential to the performance of the best 
work in any field ? To put it differently, if the committee did 
not wish to sanction the old-fashioned easy-going way of teach- 
ing, it should have advocated a progressive, direct system in 
modern language instruction. But that one step, logical and 
perfectly warranted, the committee did not see fit to take in 
1898, so some other body should perform the task of revising 
that report in the categorical imperative, in terms both positive 
and helpful; for times have changed and demand an adjustment 
to our more enlightened environment. To my mind, and in the 
opinion of many, the prompt issuing of an amended or of a 
new report on modern language teaching is absolutely neces- 
sary for the sake of real efficiency. The reason for this need 
is not far to seek: the average human being, be he teacher or 
not, is chronically indolent; he is constantly looking for the 
seemingly easiest way out of any undertaking; he wants to 
follow in the footsteps of his predecessors who have prepared 
a well-marked trail for him. He does not want to be a pioneer, 
a trail-breaker, a leader, but he wants to trudge along a beaten 
path. He is satisfied to be a taker instead of a giver, he is 
content in being a consumer and not a producer. Therefore 
in making propaganda for anything new (though it verily be 
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old), even if it be comparatively easy, we mugt first overcome 
the inertia of language teachers, chiefly of incompetents and of 
reactionaries. 

Fortunately for our children and for generations yet unborn, 
more modem language teachers of the present-day school are 
well prepared and equipped for their life work than was the 
case only a decade ago. But this very point, i.e., the dearth 
of well-equipped, enthusiastic teachers, is the crux of the whole 
matter. It is not the way of presentation so muck, or the sub- 
ject, as it is the teacher, ill-prepared, with no love for bis stu- 
dents, and with no high conception of his calling, that is the 
stumbling block. Methods, of course, will help any ambitious 
teacher as will good text-books and other apparatus, but if the 
divine fire of professional enthusiasm is not aglow within bis 
breast, of what avail will all the external paraphernalia be? 
Skill in one's craft, however, makes one a master and a leader, 
and this possession, coupled with love for the learner, will always 
make for successful teaching. The live teacher alone can really 
teach living languages to live pupils. 

Now let us face the question directly without any subter- 
fuge or excuse. Whose fault is the rather poor showing of 
modern language teaching or of any other branch of instruc- 
tion f I maintain with all due respect but with sincere con- 
viction that our colleges and universities are to blame. In the 
first place, they have in modern languages an obsolete, mechan- 
ical, Procrustean examination system for entrance into their 
institutions, without testing oral proficiency. If our higher 
schools of learning were not so pretentious in their admission 
requirements, they would get better and more substantially 
prepared students from the secondary schools. Their very 
examinations bring about poor results. In the next place, if 
the colleges and universities would insist upon the very patent 
requirement that every candidate for teaching should have not 
only a sound scholastic, but also an absolutely essential peda- 
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gogical equipment, much good could be accomplished from such 
a training, socBrely needed, yet so sadly neglected. John Frank- 
lin Brown, in his Training of Teachers for Secondary Schools 
(The Macmillan Company, 1911), is certainly right when he 
advocates for our American teachers at least one year of pro- 
fessional preparation, both theoretical and practical, beyond 
the usual academic training. As long as we are satisfied and 
the colleges also, to accept professional teachers without pro- 
fessional training, so long we cannot hope to be considered 
professionals or belonging to a profession. And ours is a noble 
profession. What we need above everything else is men and 
women of character, with strong sympathy for the young, for 
the adolescent soul, well-trained in their subject, both in the 
written and spoken language, and in the science and art of 
teaching it. Pedantic erudition and the concept of literature 
as cold and silent print, so often found in the learned quad- 
rangle, are not conducive to enthusiastic, inspiring modern lan- 
guage teaching. Mastery of subject-matter and form must 
go hand in hand. 

. The picture I have dra wn so far has not been overpleasmg. 
But there is another more cheerful side to it. In spite of many 
drawbacks such as the Report of the Committee of Twelve, the 
present College Entrance Examinations and the like, ambitious 
language teachers all over our country have been using and 
are employing in increasingly larger numbers the reform method 
j>r a~ direcF~meth6d.~ The adaptability of a direct method to 
American conditions Iras been proved beyond peradventure of 
a doubt We are speaking now of a direct method for American 
schools. Some invidious wrangler who cannot use a direct 
method, in the bitterness of defeat, may still occasionally extol 
the old-fashioned grammar-translation method of teaching 
modern languages, an anachronistic hysteron proteron, but he 
will scarcely anywhere find at present an appreciative audience 
which will be impressed by bis arguments. We must expect 
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now and then parting spite shots from the last stragglers in 
the retreating army of old-time methodology. ( The reform 
method of modern languages has come to stay because it is 
sound, and sound because it is. humane J A method that takes 
into consideration first of all the nature of the learner, his 
psychology, and not the abstract presentation of the subject 
cannot be treated lightly. We are, above everything else, 
striving in our direct teaching of modern languages to arouse 
and to sustain the interest of the pupil by a direct appeal to 
him. In other words, the approach to the learner's mind is 
made through the ear, which is the proper receptive organ of 
language. We begin from the very first lesson to initiate him 
into speech by the use of short sentences. The opportunity of 
self-expression is thus given the pupil from the very outset. 
Needless to say that with this self-activity is mated the best 
effort of the learner to improve in and to master the foreign 
language before he gets to its literature. For our extra effort 
we are rewarded by the joy of our disciples and by work well 
done. I 

To prove that the trend of modern language instruction in 
the United States is toward a direct method, I shall cite, on ac- 
count of the embarras de richesse, just a few typical instances, 
both in the east and in the west: in The New York City Sylla- 
bus of modem foreign languages for high schools, adopted by 
the Board of Superintendents, in June, 1911, we read in the 
very first lines: "The ultimate aim of the instruction in a mod- 
ern foreign language should be the acquisition of a reading and 
speaking knowledge of that language, an acquaintance with its 
people (including their history, customs, and manners), and 
some knowledge of the literature. The full realization of these 
aims requires years of study, beginning with the high school 
and running through college and even the university. The 
fundamental aim of the instruction during the high school 
period should be the first of these, namely, the acquisition of 
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the language. Therefore the new language itself should be the 
language of the school-room." Our New York City Superin- 
tendent of Schools, Dr. William H. Maxwell, has been a strong 
supporter of rational modern language teaching for years. In 
1908, in his Tenth Annual Report, he says: "The great em- 
phasis which is laid on translation, grammar, and so-called 
composition in modern languages, prevents our teachers from 
giving that attention which they should give to the conversa- 
tional method of teaching. Any teaching of a modern language 
which does not result in the power to speak the language is ob- 
viously misdirected teaching. Any form of examination which 
leads to a neglect to speak a modern language is an injurious 
use of the examination power." 

As a direct result of this Report, the New York State Depart- 
ment of Education appointed a State Inspector in Modern 
Languages to advance the cause of efficient instruction, and 
inaugurated the granting of credits for oral work in modern 
languages for all certified secondary schools. 

President Nicholas Murray Butler of Columbia University 
is reported to have said in Paris in September, 1912: "We must 
revolutionize our methods of teaching modern languages before 
we can hope for further profitable intellectual and commercial 
intercourse in Europe. Children in the schools must actually 
speak French and German with an attempt at pure accent in- 
stead of merely picking out a few passages from a book as at 
present." In this connection I should like to mention the 
efforts of the New England Modern Language Association. 

The California Association of Teachers of German adopted, 
in 1905, at the annual session of the California Teachers' Asso- 
ciation held in Berkeley, a report which is a credit to the four 
gentlemen of the committee. The report is scholarly, incisive, 
and exhaustive. It is an unreserved pronunciamento of the 
reform method. Had I time, I should be glad to quote at least 
the introductory remarks. Such a document would meet the 
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approval of all teachers who are earnestly striving for improve- 
ment, both here and abroad. 

I could give you now a catalogued list of names to show that 
the direct method or a direct method is advocated for our coun- 
try by men of repute, scholars, and thinkers, but I forbear. 
These men are too well known to need any heralding on my 
part. 

Just one more point remains, and I shall close. The very 
/best proof that there exists a keen, strong demand, created by 
/enthusiastic, thoughtful teachers, for reform and for effective 
\ apparatus in modem languages, is the colossal activity of the 
publishing houses to put modern, up-to-date books by the direct 
method upon the market. Our large firms vie one with another 
| in producing always better and more improved publications. 
It augurs well and deserves our serious consideration as well as 
our best labor. For, after all, when all is said and done, pupils 
must have books, and the best are none too good for those 
whose education is put into our hands, a sacred trust, indeed. 
So let us be intelligent, optimistic critics of present conditions 
and strenuous, circumspective leaders in the movement for 
progress. With love for the school on our part and with deep 
interest in our subject, the reform of modern language instruc- 
tion must succeed, and our pupils will reap the benefit. And jt 
is for them that the whole reform was inaugurated. 
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VII 

SUGGESTIONS FOR TEACHING WALTER-KRAUSE'S 
BEGINNERS' GERMAN 

€tfte Jlnfgabe 

The teacher tells the class in English that he (she) is going to 
talk about the days of the week in German. Students must 
have their books closed, so as to give all their attention to the 
teacher's speaking, and to get their ears accustomed to the 
sounds of the foreign language. 

Begin with the word: Sldjhmg. Lay much stress on it in order 
to impress the students with the significance of the command. 

Then, while pointing to the respective days on a calendar, 
pronounce very distinctly and slowly: 

3)ie ftebeit £afie ber aBoclje flnb: bee JWontaa, Sienetufl, Hfttttood), 
Eonner«tQ8, greitaQ, ©oimabenb ober ©ametaa unb ber ©onntag. 

This is an opportune time to teach the German sounds con- 
tained in the first sentence (cf. pp. 3-6), [preferably from the 
enlarged Sound Chart (System Victor), $1.—, N. G. Elwert, Mar- 
burg]. It is highly desirable that every teacher be thoroughly 
trained in phonetics and sound physiology. Every teacher 
should not only be able to produce the sounds of the foreign 
language correctly, but should also know how to explain their 
formation. To be sure, most German sounds can be produced 
by the majority of our pupils by mere imitation without phone- 
tic instruction. However, not a few students are tone-deaf ,'and 
are unable to produce certain foreign sounds correctly by imi- 
tation, unless they receive adequate phonetic help from the 
teacher. By means of phonetic training, all children can and 
should acquire from the very outset a correct and good pronun- 
ciation. 

Technical nomenclature should be avoided. All children will 
understand any reference to lips, jaws, tongue, teeth, throat. 
Explain palate (front — hard, back — soft), and vocal chords. 
" — 79 
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Pupils can then appreciate and hear the difference between 
voiced (vibrating) and voiceless sounds. Remember: the 
spoken word consists of sounds, not of letters. 

The teacher pronounces, e.g. the sound i by spreading his lips 
widely. This sound, as every other one, is pointed out on the 
Sound Chart and is repeated by the students both individually 
and in chorus most clearly. Drill upon the sounds of the first 
sentence until the different combinations are mastered, and use 
their German names (cf. pp. 1 and 2). Point out that each 
vowel may be long or short. Illustrate for i and o . 

From the very beginning emphasize the fact that all front 
and back vowels are pure, especially that e and o should not 
be uttered as diphthongs (not tf, o"), as our pupils will be 
most likely to do. Impress upon them the necessity that lips, 
tongue, and jaws be kept at perfect rest while pronouncing a 
German e or o. For if lips, tongue, or jaws are moved, as is done 
in English, immediately another vowel after the e or o is formed, 
so that the result is no longer one single vowel but a diphthong. 
Yet there are only three diphthongs in the German language: 
ai (written ei or at), ay (written eu or oil), and au (cf. p. 19). 
Steitae serves as illustration in the first case, and tjettie for the 
second diphthong. 

Explain to the class that the German has no such sound as the 
English v, which is bilabial, while the German pronounces it 
by means of tower lip and upper teeth (i.e. voiced v). In order 
to produce the odj-souiid (or ad), udj, audj), start with the o and 
raise the back of the tongue toward the back palate. Do not 
let the pupils substitute ok, where the breath is entirely shut 
off. Repeat: SSodje. 

Point out that the German sounds b and g afthe end of s 
word are pronounced voiceless, i.e. ( and it. E.g. ftnb, ouitb, 
lag (also b). (If need be, mention the glottal stop or catch ■> 
which is peculiar to German before words with an initial vowel. 
It sounds like a cough.) 
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By this time the individual pupils and the class in chorus 
have repeated the names of the days of the week, which will 
now be written on the blackboard. 

The teacher continues, pointing out the actual date on the 



$eute lift SEWontan, (or — ). 
SBetdjer Za% ift fcute? SBas ift beute? will then be asked by the 
teacher slowly and distinctly. Note ay. — This question should 
be written on the board with the question mark at the end, bo 
as to bring out the new word grage. 
SBaS Ift bie Sntloort? 
$aite ift SMontaa, ift bie SIntwort. 
1 Teacher, pointing to a girl in the first row: 
ftraultiii SESing, toaS ift morgen? emphasizing the mot to help 
the pupil in the understanding of the new word and also 
pointing to the calendar. 
SRorgen ift Diettftafl will be repeated by another student and 
by the whole class. 

It is now the turn of one of the boys to be called on, so the 
teacher Bays: 

$err Stti On, nw« lotrb ufermorgett fein? 

Drill upon the so-called Umlaut It as follows: 
Pronounce 1 by spreading your lips widely. Ail repeat. 
Then the teacher pronounces u by vigorously rounding his lipa 
(must be done energetically). All repeat. Teacher continues 
by saying: Now we shall retain the position of the tongue (in 
front and tense) for i, but combine with it the strong rounding 
of lips for li. Hence i: y. Master the sound. 

The sentence: ttbermorgen totrb SRirnvodj fein, is being written 
on the board and repeated by teacher and pupils alike. Stress 
ttirb — fein, 

, Never allow answers to be given in one word only, but get 
your class from the very beginning into the proper habit of 
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answering in complete German sentences. It will develop 

CpM Mfat f ttW . 

The unusual word tlberitbermoreen is used in order to nave 
questions and answers for all seven days. 

Note and explain: SBdajer lag (em), put up one finger; 
IMla> Ta&t (jroei or more), put up two fingers, ttetben (hxrrra) 
— tub — . Emphasize imb. 

Again, ©eftent luar ©omttag, is written on the blackboard and 
repeated by individuals and class. 

Have some pupils repeat the teacher's questions eo as to 
become accustomed to asking questions. In the sentence: 
Sletn, nuin $err, beute tft nid)t Dienstae, fonbern Sftontoo,, stress 
the two words nidjt and fonbern, in order to make the class grasp 
and understand their meaning. 

Give several additional examples to bring out the full force of 
nidjt and fonbern, and call on students for theirs. In order to 
practise the Idj-eound in ntc&t, start with i and raise the front 
tongue toward the front palate. (Avoid ish by having the 
pupils press the tip of the tongue tightly against the lower 
teeth. Avoid ik by having students prolong the i and breathe 
forcibly.) After ascertaining that the material is properly 
understood by the pupils, the teacher in taking up his own book, 
directs his class to open theirs. The first page of Sliifflabe 1 
is then read by individual pupils and repeated in chorus (cf. 
PP. 1,2). 

A definite home-assignment for the next recitation would be: 

Study page 1, and write the names of the days of the week. 
Form five sentences with Ijeute, morgen, ftbennorgen, fleftern, 
Dorfleftern. 

Or: write four answers to questions of information, and let 
the supposition be correct in two of them, e.g. 3ft Ijeute 
SKontag? 3a . . ., while in the remaining two the supposed 
information should be wrong, to bring out the use. of nic)t 
and fonbern. E.g. 3ft ijeute £tai«ao? 9Wn, . •>. 
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At all times home-work should be a review of class-work, but 
should aim to develop the pupils in power, independence, and 
freedom. 

The next day, the second page of Hufgabe 1 is developed in 
a manner similar to that of the previous day. 

At first the teacher reviews the former work, including home- 
assignment, by gradually enlarging the pupils' vocabulary. ' 

Teacher: fltaffe! atfe jufmnmenl (j-fa) SBa* ift twite? 

Glass: $eutc ift SMcnStag. 

Teacher: filaffe, fagen ©te e* jufantmenl 

^n^JSESaimJDarSonntaB? 
' SBa* War gefttrn? 
Skitter lag roar oorgtflern? 
8Bfl« mar DorDorgeftern? 
SBaS ift moreen? 
XBa* roirb tlbermoram fern? 

Individuals and class answer these or similar questions. The 
very freedom of the book lays no restriction upon the teacher's 
ingenuity in drawing out the students, developing their self- 
activity, and giving opportunity for self-expression. 

Teacher: Sldjtimg! I shall now give you a German proverb 
about morflen. 

£>ct* ©pridjroort ift: SBefftr teute al* morgen. 

The word Beffer will easily be understood, as also al* (final 9 
voiceless as in ttW8). Tell class that initial fp (and ft) are pro- 
nounced like English shp (skt). As usual, refer to the Sound 
Chart and drill all the sounds contained in ©yrtc&lDort. 

Teacher: ftfoffe, atfe jirfammenl ©agen ©le ba* (Sprtd^roortl 
Semen ©tees! 
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Teacher: $04 tft audj em ©pridjwort mit .moteen": 
SRorgen, morgen, rait nidjt Ijeute, 
©predjen aHe fauleu Seute. 
©agen ©ie e8 jufamnunl 
Semen @le ba« ©pri^toort audjl 
To explain aQc faulen &ute, tell your class: "You arc notlaay 
people." 
■Sawl*** 1 ®ePnbnl$tf«ule8eute. 
" J OTrin, eie finb ffcifeiflt 
Or: ©te ftnb nidjt ftnile Scute, fonbem fCei^lge Seute. 
Teacher: Hut jufamment ©ngm ©te: 

SBeffer fceute ale morgen, unb 
aRorflen, moreen, etc. 
Some pupils have spoken in an undertone, so the teacher re- 
sumes: 

Afoffel ©ptc^eit ©te lout! 
©te muffen lout unb nidjt leife fwedjen! 
In order to make the contrast clear, pronounce the word 
lout in a loud voice and letfe gently. 

Name three students who are inclined to speak loud and throe 
others who speak rather low. 

Teacher: ftorl foridjt lout. 

ftlofte! Sfijte fprtdjt .ffarl? 
Class: fforl fpridjt lout unb nid)t leife. 
Teacher: grit} fpridjt tauter. 

fttaffe! SBie fpxtcfit 3rUj? 
Class :' grifc fpridjt tauter al« ftart \ 
Teacher: ©efatridj fprtdjt am lautefien. 
SBie fpridjt ©etnridj? 
Give the same or a similar drill upon letfe, tetfet, am letfeften. 
Associate from the very outset the adjective with its opposite, 
e.g. foul — fletfjifl, lout — letfe. Practise I and r as dental sounds. 
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Each Kufgabe in Bbgdtniibs' German consists of a text 
proper, exercises thereon, and grammatio-stylistic material. 
The latter is usually called Note and is placed at the end of 
the Stufgobe. The grammar-work for the various lessons is listed 
on pp. 3d to xiii. 

It is strongly urged that every teacher familiarize himself in 
the beginning with the mechanism of the book, and study care- 
fully its Preface. 

The main purpose of the Note in Hufgabt 1 is to show that in 
German there are three different articles indicative of the gender 
of nouns. After the pupils have read and repeated the first 
lesson, draw their attention to all the nouns. They will discover 
the fact that all German nouns are always capitalised (cf. 
p. 11). The students, when properly directed, will make then- 
own observations and rejoice in their discoveries. 

As home-work for the next recitation, assign about the fol- 
lowing: 

Memorize two German proverbs and write them from mem- 
ory, and 

Write in short sentences four German nouns with the article* 
ber, four with Me, and two with bos. 
E.g. ber $err tft flrifjtg; bet SRontao. unb bet Staietae fiitb 
lafle ber SBodje; bie fltttffe tft foul; bie Sfatttort tft 
Ieife; bae gritiifctn fprld)t lout, etc. 

By dividing Sbtfgafie 1 into two lessons, the teacher can see 
that Hufgnbe and recitation are not identical. Generally, at 
least at the start where we should go very slowly and with 
great care, three recitations will be required for each Slufgabe. 
However, no definite rule can be given for every class, as quality, 
age, size, previous training, nationality, length of periods and of 
curriculum must be potent factors in determining the rate of 
progress. But lay a firm foundation on which you can build 
Bolidly. Let speech come first, then the printed and written 
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work. Practise concert-work (or singing'), so as to draw the 
whole class into participation for every minute of instruction. 
This is especially valuable in large classes so as to reach every 
one, at least collectively. It brings about solidarity and enthu- 
siasm, when properly controlled. Make constant use of illustra- 
tive material and approach every problem from the viewpoint 
of the learner. 

^reette Jtufgabf 
Teacher enters by saying: ©utett £oq, ftlaffel 
Let pupils respond by: @uten lag, £err (graultiit) 3E.1 
Teacher: 3ft Hrt Suifaabe tin*? 3ft bie« Stftum ehtf? 

PupU or Class: 3Wn, ©err (Srfiulein) •£., btrt ift ni<$t auf- 

flObe ems, fonbem Stufgabe jnwi. , 
Review previous lesson by various questions: 
«k« ift fceute? 
©a« tear geftem? etc. 
Teacher: SBie Diele Sage ijat Me SBodje? 

Pupil, then Glass: $ie 28o$e bat fie&en £age. 
Teacher: ffietdjeS fittb Me fie6en £aae bet SEBodje? "* 

Slntmort: ©ie fiefen Sage ber SEBodje finb: ber SWontoa," 

etc. 
Class repeats all individual answers by responding to: 9tod) 
tumult! 
Teacher: SQte Utele Sane finb in ber 9So$e? After 

the correct answer: 
Teacher: SBie aide Sage madjen ober bilben Me SBodje? 

Write the four answers on the blackboard and have students 
tell you the gender of the noun Me 2Bodjt. Let them tell you 
what the four noun forms represent, whether the noun is changed 
in the singular, what two forms of Me are used, and where. Al- 
most unconsciously, by saying the same thing over in different 
1 Cf. W. K., German Songs, Scribnen, 1914. 
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ways, the students have thus learned the declension of a femi- 
nine noun preceded by its definite article in the singular. 
Then teacher continues: 

SRontao, ift em %a&. Stress em and use fingers as counters to 
bring out 1 to 7. Write the numerals on the board and 
stress Wier, 
SRontag unb SMenStaa. fittb stttet Za%e. 

Have pupils form, orally and in writing, five other sentences 

like the last given and ask them: What word will you add in 

each sentence? And: What word will you change in each one? 

In the same manner, develop ber erfte to bee ftebte unb tyjte by 

Baying: 

2>er SWontaB ift ber erfte Xa% ber SBo#e, etc. 
Class repeats all sentences. 
Questions by teacher or pupils would then follow; 
28afl ift Sttontag? 2Caif ift £ien«tna,? etc 
SEBeldjcr £aa. ift ber britte £aa ber SHJodje? etc. 
SBclc&ee ift ber tefete Sag in ber SBodje? 
2Ba« roar seftern? 
3>ie Smttnort ift: ©eftent tear JWontafl, ber erfte Ior ber 8Jod)e, etc. 
SBa« mar boraeftem? SBorborfleftern? 
£Ba« toirb moreen fein? tibermoram? 
Teacher walks along a row of desks and says: 
®a« ift eine SHettje ober eine ©ruppe. S)a« ift bie erfte JRei|je ober 
bie erfte ©nippe. 
Pointing to the next row; 
$a* ift audj etne Sfteuje obex ©ruppe. 2>a8 Ift bie jtoette JSeuje 
ober bie jtteite ©ruppe. 
Have pupils rise and point to the rows while saying: 
$a« ift bie erfte SRetbe (©ruppe). 
£>as ift bie jUeite 9tof>e, etc. 
Da* ift eine Meif>e. 
£)a« ftnb jtoei (bid, etc.) SRelfrm (©ruppen). 
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Teacher then puts on the blackboard 
2 4 6 

13 5 7 
Pointing to the upper line, teacher Bays: 
Dae ftnb aerobe jjafjlen; 
to the lower: . . - . ,.-.<., 

ba« ftnb unaerabe ijaljlen. 

Home-work: Study p. 9 and half of p. 10. 

Write: bag ift tine Ketfc, baa ftnb jfflri Reujen, etc. 

bat ift bie erfte ©mwe, etc. 

In the following recitation, review as usual the preceding 
work. Use the word gut when a pupil answers well, and finally 
say: 

(Enbe gut, aBrti gut 
Ask: Have we a similar proverb in English? 
XBit ift bad beutf$e ©prid>ri>ort? 
Semen @le efl auStoenbigl 
grft bie Strbeit, bann bae ©pieL 
35a« ift aud) tin ©priajmort; ba« ftnb jroel ©nricStoBrter. 
In teaching the Umlaut 0, begin by pronouncing the pure vowel 
e, hnja tang upon a high front position of the tongue. Pronounce 
o by a vigorous rounding of the lips. Then retain the position 
of the tongue for t, but round simultaneously the lips for o. 
Hence e: 8. 

Since the adjective gut is understood, its opposite can easily 
be made clear by saying: fdjfedjt ift: nidjt gut. E.g. fifoffel ©le 
Rub gut, ©it ftnb niott fajledjtl 

! ' @ie arbettat gut, intb fpielen nld&t, will then be grasped and make 
clear the meaning of the last proverb. 
Teacher can dwell upon it thus: 

SBas lommt reft, imb ma lommt bona? 
SEatm lommt bie Srbett? Unb bann? 
Teacher proceeds: Since you have learned and worked so well, 
see if you can say a little poem about our good work. He says: 
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Smmrn (take) betm frffoj bie SErbeit cmf 
an ben SBerfeltagen, 

Unb bu totrft, id) iwtte biauf (I bet on it), 
tjfrofcn ©oimtag Ijaben. 
Which words do you not know? 

Do you understand frifdj? Of course you do (opposite nutte). 
SJecfeltogen? OKontog ift etn SBerWtaa ober SBerftafl, 
3)ienfltag audj, etc. 
Slbei ©mrntOQ ift tern SBerftag. 
Do you now know what SSertettag is? Certainly. 
SEIte jEa(je auger ©orattag fmb SStrftage. 
grof)? ©it faib frob unb nidjt trnurig; @le ladjeit. 
All students will now understand the poem which of course 
will be memorized. Lay great stress on accurate memory 
work, but by no means neglect the development of reasoning 
power. 

Summarize the work of Slufgabe 2 by repeating the declension 
of bie SBodje in the singular. 

From now on, written home-work is almost invariably definite. 
Pupils bring their own sentences for the work listed, using 
the vocabulary acquired in their lessons. 

E.g. p. 11, top, reads: Decline: bie SfafflOfie, etc. The nouns 
mentioned should follow the type of bie XBodje or bie 
arbctt 
Kg. Norn. Die ataffe ift fletfiig (fDttdjt lout). 
Oen. Site Srbeit ber fltaffe ift gut. 
Dot. 3n bet ffllaffe fhtb fttnf ©ruppen. 
Ace. Shi totrft morgen bie beutfdje Slaffe Ijaben, 
In insisting upon complete sentences for all work in German, 
right habits of expression are not only formed, but become fixed. 
Greatest care is to be taken to insure correct pronunciation and 
intonation at all times. 



3,g,1,zed by GoOgle 



90 THE DIRECT METHOD 

Dtitte Jtufga&e 

Review preceding work: bie lage ber SBodje, ©prfc&TOfirter, 
short poem, declension of bie SBodje in sentences, etc. Then 
the teacher develops the new work and tells the class that he 
will talk about the months of the year in German. 

fttaffel a$tun()l ©eiett ©it aufmtrffamt 

By way of explanation he adds: .©den @te tt u f m trffani* ift 
ba«felbe rote ^Sfc&tung/ 

©le miiffeit aufmerffam feitt, ntc6t mtaufmerffaml 

Die SBocbe bat flebai £age; aber 

Da« Qafjr bat jttBIf donate (use calendar and fingers). 

SBie oiele Snonate t)at bas 3abr? ift bit graae. 

After frequent repetition: 3}a« 3abr fjat jtoblf SRoitate, the 
teacher continues: 

3>te jmflff SRoncte be« Sabn£ fhtb: ber ^attnnr, etc. 

3B(t(^8 finb bie jrafllf donate be8 3abree? ift bi* grade. SIntttiort! 
Class answers. 

3tt bent 3nbr Rnb jtofllf SMonate. 

SBie Okie 2ftottate (tab fat bent 3<ibr? S5k« ift bie Stnttoort? STodj 
eternal! 

3tDdIf 9Bmutte (madjen) Gilbert bad ^abr, ift bie Slntroort. 

SBie oiele donate oilben ba9 Sabr? ©predjen ©le taut! 

Use German as much as possible in your class-directions in 
order to create and maintain a German atmosphere. 

Write the four answers on the board and proceed in the same 
way as outlined in the preceding Hufgabe with the additional 
numerals, both cardinals and ordinals, 8 to 12. Add: 35a8 Qaifx 
ift tang, aber ber Sag ift Cur j. 

Now who knows a little poem in English about the months? 
Ill tell it to you in German (or better: 3efet fage id} 3&nat einen 
ffierS liber bit 2Eonote): 

£>reifjtG lage bat 9lowmber, etc. 

SBteberfi.aIen ©le t»8l 9Iod& eternal! 
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3efet fd&wlbe (4 bdS an Me lafel (points to blackboard). 

Suifpaffm! ©te milffen bae aiistoenbie letnent 

8efen ©it ts an bet lafel! 

Let all participate, but catch mispronunciations and have 
them corrected. 

Erase what is written on the blackboard. Distribute paper 
and say: 

3tfet bittiere id] 3^nen ben S3er«, otter id) aebe Sfoien tin Dittatl 
©djreiben ©ie! 

adjhnifl! 3hui fage (gebe) id] S&nen ebien Sere bom Sprit ©ie 
mllffen ba* aufimenbig ternen: 

aptuiaprir! 

3>r tncifj nldjt, teas er nrin*. 

Sagen ©ie rt audi! Sftod) eutmall 3Itfe jufammenl The little 
rime was chosen to bring out the accent in Spril on the last 
syllable (cf. Suiguft). Explain lorifj by saying: 3d) wetjj, e* ift 
Ijente 2Rirta>odj (or whatever day it may be). 
9toe) eternal: 

SBeldje SRonate Ijabm brei&le £age? J 
SBeldje Ijaben ebuuibbretfjig? / 
2Bie niele Stage fiat ber gebntar? 

SJaffen ©ie out auf! ffiieberfjoUtng: 

SDo« 3niir ^at jtoMf 5Konnte, 

bie SNonate bes SafjreS firtb; 

in bem 3abr fmb jtoolf SRonate, unb 

JtoBIf Sttonate madjen bafl 3ab>. 

Let the students, as in all phases of the work, do some 'bot- 
anising.' Ask about the gender of bad 3afjr, about the accusa- 
tive singular of feminine and neuter nouns as to formation. 
Let them observe the genitive-ending. Contrast in sentences 
the respective cases of bie SQJodje and bat Safsr. 
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Point to a studious girl and say: 

©al SSrttutem lentt gut Iwttfdj. 
Ask if ba* in that case is the natural or the grammatical 
gender? What conclusion do you draw? 
Assignment of home-work is again specific on p. 13, top: 
Decline, orally and in writing, in original sentences after the 
type of ba« 3afjr and bat ©pUI: ba« grttuletn, etc. 
E.g. N. SDa« ©pridjwort ift htrj unb nidjt long. 
G. SDafl Snbe be* ©pria)roortefl ift: bas ©jrieL 
D. 3n ban ©pridjmort letnen totr e*. 
A. ©ie fdjret&en bae ©pridjloort austoenbtg. ,' 

Dierte 21ufgabe 

A lesson on the seasons to be presented similarly to the two 
preceding ones. Its purpose from a grammatical view-point, 
is to bring out inductively the declension of ber $erbft, of a mas- 
culine noun in the singular number. By comparing the declen- 
sion of ber $erE>ft with bte SEotfje and bat 3aljr, the students will 
conclude that a masculine noun in the singular coincides with 
a neuter noun in the genitive and dative cases, but not in the 
accusative. From ber Xag, ber SRontag, ber 3anuar, ber Stilt)' 
ling, they will infer that the gender of the names of days, months, 
and seasons are masculine in German and require the definite 
article; cf. p. 17. 

Have pupils memorize the poem on the seasons. Insist on 
perfect mastery of the words, accurate pronunciation and in- 
tonation. Word formation is receiving from now on great at- 
tention. A study in word composition and word analysis — 
and German lends itaelf singularly well to it — will build up the 
student's vocabulary in an interesting manner and make for 
future independence of the dictionary. 

Home-work, especially written work: p. 15: 

Declension in sentences of ber Xog, etc. 
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E.g. N. SVr ©orten tytt biefe Stamen. 

0. TAe grille bee ®acfcn6 finb gut. 
D. 3fn bent ®arten fmb ffltnber. 
A. SQJit Robert ijier ben ©arteti, 

^unfte 2tufgabe 
After the previous work has been reviewed with special em- 
phasis upon the poem on the seasons, the teacher begins: 
SIdjtungI $eute werbe id? 3fjnen metre toon ben SafcreSjetten fatten: 
@9 ift Cult fan ©inter (nufjt mann). <SS friert, unb eS fdjneit oft. 
$>er ©inter tft tin ormec 2Raim (er tft nib^t reidj). @r brutflt 
(eine (iticfit) Stamen unb leine grildite, etc 
Aa always, speak slowly and distinctly. Repeat, if necessary, 
and have pupils repeat sentence by sentence. Each thought- 
unit may immediately be used for question and answer. 
E.g. ©ie ift tf tm ©inter? ©a« tut e* tm ©inter? 

©as 1ft her ©inter? ©a« bringt er, unb nw8 brinflt er 

ntdit? 
3n wetdier ^afjrtfjett etbt eS felne Stamen? 
©ann ift e« fait, friert unb fdjnett e8? 
©arum friert e«? 3Me Slnttr-ort ift: 
ge friert, Weil t& fait tft 
In this way introduce and treat each season in turn, empha- 
sizing (unconsciously to class) Inverted Order. Also introduce 
simple questions to which the answer will be given in dependent 
clauses. 

E.g. ©arum friert e8? 

©ann ift e« fdjOn? — <S« ift fdjSn, toenn bte ©Dime ^eU 
fdjeutt 
A definite blackboard-drill upon word order should now be 
given by the teacher. 

E.g. 1. m tft fait tm ©inter. (Normal.) 
2. Salt ift e« tm ©inter. 1 /^^^.^ \ 
3.3m©interift«faltl (Inwt?<L) 
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Let the students tell you what sort of sentences the above 
are. Let them find out the essential similarity between 1, 2, and 
3 as far as the position of the verb is concerned and the main 
difference between them regarding the initial element. 
Another illustration: 

I. ffia ift mite bit grueling (e* ift fan grmjlmu mllb). 
Again, let a different member of the sentence begin the as- 
sertion: 

n. SDKtt tft e* hn grOftttno. Dber: 
m. 3m SrtthliKfl ift eS mUb. 

' Inversion will quickly seem a perfectly natural thing.' 
Now say, and write on the board: 

(£0 1ft fdjDit, nam bie ©crane fieH fdjehtt. ■] 
(Se ift fdhdn, meil bie ©oraie fcU fdjetnt. 

Ask what kind of sentences the above are, and what sort of 
second clause they contain. Let the pupils separate the com- 
plex sentences into two simple sentences, i.e. 

gg tft fdjiiiL £ie ©orate fdjeint bed. 

Then let them combine the preceding simple sentences 1 and 
I into one complex sentence by using tDttllttnb (while) : 
(28 ift fait im Sinter, ntffpenb e* im gtu&Imfl mUb ift 

Transposition will be robbed of its horrors when once ex- 
plained in this way. 

Have the students note that the German always uses a 
comma before (and after) a dependent clause. 

Written home-work as practice On word order: 

Rewrite the thirteen lines of text on p. 16: 

1. by interchanging the normal and the inverted order; 

2. by combining simple sentences into complex ones, and 

resolving complex sentences (lines 11 and 12) into 
simple ones. 
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The first recasting would read: 
flolt tM fan SBinter (fan Sinter ift e* fait). (£3 friett, unb oft 

f djnett e«. 
(Sin armer SJfarat ift ber SQJinter. Stint ©lumen unb gritdjte 
bringt ei, aber frobeS ©ptel btinat er. $a6 Stxbe bee Sfaljres 
1ft ber SBlnter. 
m ift mitt fan Srubluifl. 3m gritblina ift c* ftfjBner ale fan 
■Sinter, etc. 
The second version would show the following; 
@S ift fait fan ©inter, toetl ce friett unb e8 oft fdjnett. ©ec 
SBbtter ift ein armer Warm, hteil er feine SMumen unb feine 

grlldjte bringt, toobl aber frobe* ©oiel. 

©er ©ommer ift reid), toetl er unS otele SJIumen unb 2frudjte 

brfawt. — 
3m fierbft ift e« ftlbt, toeU bie 8uft fubl ift. @8 ift fdjon. ©ie 
Sonne fdjeint S« rennet oft. ©ie Sonne fdjeint ntd&t. SSSenn 

bie ©onne nidjt fdjeint, (baim) ift e8 fdjledjteS JEJerter. 

/ In the next recitation, after a thorough drill upon the seasons 
and word order, take up the poem by Hoffmann von Fallers- 
leben. Speak line for line and let students repeat each. 'With 
open books have pupils recast the poem into prose, changing 
the order of words as is necessary. 

y The new proverb on p. 17 will also be memorised. Then let 
the students collect all impersonal verbs, mentioning their place 
of first occurrence. After the list has been completed, the 
teacher will ask : 

£8o baben mir *eS frierf flelernt? Stntttoct: 
SBte baben „« friett* flelernt in: 3m ©inter, toetnte* frter(e)t; 
etc. 
It is very important that the pupils' vocabulary should be 
gradually enlarged, be kept alive, and grammar exercises and 
vocabulary be interrelated. 1 

i Examine in this connection Waltor-Krause's First German Header, 
Charles Seribner's Bona, New York, 1913, and Oral German, 1915. 
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From the sentences like: Set ©omttter tft reii$, 
bit 8uft ift Will, 
bae SBettet ift [d)Ied)t, 
the students can infer that predicative adjectives in German 
are invariable in form; cf. p. 17 (and 16). 
Suitable written home-work would be: 
Rewrite in ordinary prose the last poem learned, and write 
five sentences, each with an impersonal verb expressing a 

phenomenon of nature. 

Stufgafk 6-16 are in all essential points of treatment similar 
to Sfafaa&e 1-5. 

German becomes more and more the language of the class- 
room so that the use of English is restricted to a minimum. 
German is taught directly by a direct appeal to the pupil's ear, 
mind, and heart. 
Written home-work on Sfafoobe 6: 
Answer the questions on p. 18, foot, and p. 19, top. 
Written assignment on auffldbe 7: 
Decline in original sentences the three expressions given on 

p. 21, foot. 
Sufeabe 8: 
Add in detail the five columns of figures on p. 24; answer 

minutely (p. 25) J42.30-M. ? 
Conjugate with your own adjectives: id) bin — . 
Or: affirmatively, negatively, interrogatively, interrogative- 
- negatively (bu bift nidjt, etc.). 

. Rufgalx 9-15 have definite home-work, orally and in writing, 
clearly stated. 

For Suifgabe 13-15, for the plural of nouns, follow the same 
mode of procedure as for the singular. 

The Genitive is best illustrated with assertions of color, sue, 
form, or age, etc. 

For the Dative have the most common prepositions used, or 
let it appear as the indirect object. 
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The Accusative is easily illustrated with any transitive verb. 

Written home-work on Sufgabe 16 would be: • 

Answer all the questions on p. 42. 

Hufaabe 17 and 18 show the method of treating a lyric: £>le 
gorelei. 

Written assignment on Slufgabe 17: $etnrl{$ ©etatf 8eben (p. 45). 

Sufaabe 18: 3nftalt be« Stebtf: £>ie Corelei (pp. 45 and 46). 

Sutfoabe 19-21 illustrate the series-method idea (Gouin) with 
special emphasis on the verb. Here again 'living grammar' 
should be the keyword. By a series of actions performed or 
imagined by one"pupil or by several the complete conjugation, 
at first in the present tense — afterwards in all tenses — can 
easily be mastered. If students can readily use, e.g. idj fefee mid) 
auf meinen ^Jlafe, bu fefct bid) auf brinen $tafe etc., loir fefcen un* auf 
unfere ^lafee etc., or: auf meinen ^tafe fcfee id) mid), bu fefet bid) ttidjt 
auf betnen $1(4, fefet « fid) auf fetnen ^lafe? etc., teachers feel as- 
sured that these various forms have become part and parcel of 
their working material. 

Home-asBignment is indicated by: ftonfiiguTen ©ie (mflnbUdj 
mtbf4riW)t 

Beginning with Suifuabe 22 to the last Sftifgafe, the teacher's 
problem in developing and w"igniTig a lesson is much simpler 
than in the first twenty-one Slufgoben, as all work centers around 
a reading text (excepting juifgabe 30) which is to be presented 
by the living voice of the teacher while the pupils have their 
books closed (cf. Preface, p. vii). The reading matter is the 
basis of the whole system of teaching, of grammar, of written 
work. Accentuate the stylistic, habit-forming qualities of 
German in your teaching. — After Sufgabe 30, make the most 
of the so-called sliding synopsis. By that we mean change of 
person (number) for each of the six tenses of the indicative or 
subjunctive, both active and passive. Preferably use the perfect 
conditional in lieu of the future perfect, as the latter is scarcely 
ever used in common speech, while the former by an additional 
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conditional clause may readily be converted into a complete 
hypothetical sentence; cf. p. 81. 
As variants, practise: 

idj fdfrrilx tnetne beutfd&e Sufgafe; 
bu fdjriebft nidjt betne beutfdK aufg&fe; 
totrb a f elite beutfdK aufgaEw fdjretben? etc 
Or: bu fdjreiift beine beutftfje Hufaabe; 
(H#) 
er fdjrieb feme beutf cbe 9ufsabe; 
Urir toerbetr lmfere beutfdjen Sufeaben fdjtei&en, etc. 
' SfafflaJe 31-35 are illustrative of the declension of the attrib- 
utive adjective, which is for most students the crux of German 
grammar. Let the pupils by use of examples clearly understand 
the fact that either the adjective or the preceding element must 
show the gender, number, and case of the following noun which 
it modifies; cf. p. 93. 

Hufaabe 36-46 are lessons on the compound verbs, subjunc- 
tive mood, modal auxiliaries, and passive voice. Make the 
most of reproduction of the text orally and in writing. Foster 
originality of expression by letting the students use synonyms 
and paraphrases. Lesson 46 is rather difficult, and may be 
omitted at the discretion of the teacher. 
In conclusion, remember our motto: 

„9We|jr greube an ber ©djufc.* 
Beotnnebs' German should be regarded merely as a frame 
in the limits of which any teacher can exercise all possible 
, initiative and freedom. After a thorough completion of our 
book, which satisfies all the grammar requirements of the Ele- 
mentary (two years) German Course, the students will be well 
equipped really to read and to appreciate some of the foreign 
literature, as well as to study sympathetically and intelligently 
the German people. 1 

1 For the history and present status of modem Inn gunge instruction, 
consult: C. H. Handschin, The Teaching of Modern Language* in the United 
U. 8. Bureau of Education, Bulletin, 1913, No. 3. Washington, 
it Printing Office. 
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WHY THE DIRECT METHOD FOR A MODERN 
LANGUAGE?' 

"qdousque tandem" 

Before taking up the subject in detail, we must agree on two 
points: (1) on the fundamental principle, and (2) on the aim 
of the direct method. To state the two issues briefly, yet clearly, 
we may safely say: The direct method implies a direct appeal 
to the learner through the foreign language; that is, it teaches 
the language, and not merely about the language, as is done by 
an indirect procedure. The aim of the reform method is: 
' Reading ability developed by means of oral facility. ,'' In this 
wise both aspects of language, the literary and the spoken, are 
considered. /To make my position perfectly clear, I shall 
enunciate once more the five cardinal points in the reform of 
modem language teaching, i.e., insistence upon good pronun- 
ciation, oral work, inductive teaching of grammar, real reading, 
and so-called realien. j Could you, indeed, conceive of effective 
modern language instruction if the teachers were not to lay 
great stress upon accuracy of pronunciation, if they should not 
vitalize and vivify their teaching by work in speaking, if they 
were not to bring their pupils into possession of usable gram- 
matical facts, if their students could not read without translat- 
ing, and if the foreign nation, through a study of its literature, 
of its people and its customs, were not to be brought into sym- 

1 Paper read at the Modern Language Section of the Mi»h'gn" Statu 
Teachers' Association, Annual Meeting, in Saginaw, October 29, 1916. 
Cf. Bdueattoad Beview, March, IBIS. 
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pathetic view and appreciation 1 In short, not the dead letter 
but the living word must be placed in the foreground of modern 
language instruction. I 

To show you the dire need for a reform in modern language 
teaching, I cannot do better than quote a paragraph on modern 
languages from the Annual Report of the President of Columbia 
University, 1914. Dr. Butler writes there as follows: "Elab- 
orate arguments are made by men of weight and of authority 
to the effect that the ability to speak French and to speak Ger- 
man is much less important than the ability to read those lan- 
guages and the possession of some general knowledge of their 
literatures. This is a sadly perverted point of view. / The man 
/who is able to read a page of Taine, or perhaps of Anatole 
France, and who finds himself in a French business-house or a 
French drawing-room without the ability to express his wants 
or his thought in a single well-formed and intelligible sentence, 
feels like a fool, and he deserves to feel like a fool. ' The man 
who cannot speak and write French and German does not 
know French and German, and it is sheer nonsense to suppose 
that this lack of ability to use a great educational instrument 
and a vitally important tool in business and social intercourse 
is compensated for by a more or less superficial knowledge of 
the classic literature of the French and German peoples or by 
the capacity to read a French or German book with more or 
less constant dependence upon the dictionary.' Indeed, it 
would be highly advantageous if all instruction in the French, 
German, Spanish, or Italian languages and literatures were con- 
ducted in those languages after the first year of college work in 
them. The asphyxiation of Greek and Latin as school and col- 
lege subjects which began a generation ago was in no small 
part due to the industrious but misguided efforts of school and 
college teachers of those subjects. It would be in the highest 
degree deplorable if the modern European languages were to 
suffer a similar fate and for a like reason." 
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President Butler again voices a similar opinion in the New 
York Times of Sunday, July 25, 1915, when he asserts: "Our 
secondary schools are particularly weak in general history and 
in English history, and in practical instruction in French, 
Spanish, and German. . . . College admission examinations 
show that secondary school teaching in the modem European 
languages is painfully inefficient. There should be no trouble 
in teaching a pupil of high school age to read, to write, and to 
speak fairly well at least one of these languages. Too often, 
unfortunately, nothing of this kind is accomplished, although 
the time devoted to French and German is not inconsider- 
able." 

If you think that President Butler is too hard on us, let us 
listen to what a European scholar of international repute has 
to say on this question. Professor A. Rambeau of the Univer- 
sity of Berlin, who taught in this country for many years, 
writes in Die Neveren Spraeken, June, 1915, on modern lan- 
guage teaching in America as translated: 

"The so-called scientific method, as this worthless method 
was proudly named, gradually sprang up in the colleges and 
then in the high schools and schools that prepare for the col- 
lege entrance examinations. /It rose to high honors when 
American teachers in large numbers took over the modern lan- 
guage instruction in those institutions, without having mastered 
in any way the foreign languages orally and in writing j These 
teachers looked down with contempt upon the achievements 
of foreign ' Sprackmeister.' Soon even foreign-born teachers, 
when they understood English somewhat, began to adapt them- 
selves to this scientific method, i.e., translating, reading, trans- 
lating, a little grammar, and again translating. They likewise 
wished to instruct scientifically and felt themselves in this wise 
to be able best to satisfy the requirements of entrance and final 
examinations with their notorious, long examination papers. 

"In this procedure there have appeared in modern language 
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teaching marvelously strange phenomena, which affect the 
visiting philologist and the educated foreigner who listens to 
class instruction in his mother tongue both tragically and com- 
ically. But there have always been praiseworthy exceptions 
among the native-born as well as the foreign-bom modern Ian- 
s teachers." 

Ladies and gentlemen, it is high time for us to act. Self- 
/ complacency has no justification in our ranks: the evidence is 
f against us. Olympian academic aloofness is altogether out of 
i place. But, fortunately, the ambitious teacher need not be 
1 fearful of the future of modern language instruction in this 
country. / Just two things must be done:/ first of all, he must be, 
or become, master of the subject, and, secondly, he must teach 
German and French as living languages.] My first admonition 
b to you teachers, the second is in behalf of our pupils. /The 
direct system can serve the two purposes effectively: It brings 
forth a highly gratifying reaction both upon the teachers and 
upon the students. (For that we have experimental data — as 
the psychologist would say. The scholarly conscience of the 
teachers is appealed to, as is also the psychology of those taught. 
Do not think that I am holding up before you a cheap panacea 
as a violent partisan in the reform of modern language teaching. 
I am not an efficiency expert, though an advocate of expertness 
in education] But it is true that a direct-method procedure 
demands more of a teacher than the traditional grammar- 
translation mode) It will cause him to seek and to make im- 
provement in conformity with the greater demands made upon 
him. | This is no revolutionary change, but rather an evolu- 
tionary one, and absolutely imperative. ,'The pupils, on the 
other band, will then be truly taught, directed by real, live 
teachers instead of having to submit to detectives who bear 
lessons to catch culprits. t The most important factor in the 
class-room will be the gain in inspiration, attention, interest, 
effort, and results. 1 The multiple sense appeal draws into Opera- 
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tion all the faculties needed for a real acquisition of a language. 
■' Hearing, speaking, reading, and writing, all will have their place 
and all will contribute to the ultimate goal of learning the lan- 
guage./ Literary reading, so frequently a farce, will then be- 
come a living reality, and a new world will be opened to eager 
students. My purpose here to-day is not unduly to extol or 
to magnify one particular device or system, but rather to stress 
the Direct Principle as Professor Hermann Almstedt has aptly 
chosen to call it, in Monatehefte fur devische Spraeh und Ptida- 
gogik, March, 1915. 

Through long experience and close comradeship with Dr. 
Max Walter, I have become a firm believer in the direct prin- 
ciple, which, while intangible, permits of improvement and en- 
richment in its application. I, therefore, respectfully main- 
tain that there are some fundamentals that ought to be fol- 
lowed everywhere. That is my conception of method, that it 
shows us the way, according to its etymology. For reaching 
the goal most effectively we need devices which, however, are 
our personal property, arising primarily from our own idiosyn- 
crasies. Devices, therefore, are wholly subjective, but a method, 
as principle, is above the individual in its impersonality. When, 
then, Professor Charles H. Judd, in his most recent book, Psy- 
chology of High School Subjects, Ginn, 1915, asserts that "there 
is no single best method of teaching foreign (modern) languages " 
(for high schools), I protest it as an unproved assumption. I 
do this all the more cheerfully as the same psychologist in the 
preceding section speaks as follows: "Those who would teach 
students to master a language and have much time for instruc- 
tion, tend toward the direct method. Those who are interested 
in the scientific ( ?) study of language emphasize analytical dis- 
cussions and are skeptical of the direct method." The whole 
discussion of Professor Judd hinges upon these points: (1) The 
age of the pupils; (2) the length of the course; (3) the aim in 
view; (4) the preparation of the teacher. Judd would, I feel 
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certain, recommend a direct method if a satisfactory uniformity 
in these four matters could be assured. 

But do these conditions not already prevail homogeneously? 
Our high school beginners in a foreign language are usually 
from 13 to 14 years of age, hence comparatively young. They 
usually receive three or four years of training in the subject, 
which is a comparatively long period. The aim as stated be- 
fore, is universally acknowledged to be a real reading knowl- 
edge, and the teachers, at least in the larger cities, are fairly 
well and uniformly prepared. Why should we anyway at- 
tempt to teach a modern language if we did not hope to have 
our pupils obtain a certain mastery in it? In fact, if teaching 
by the direct method did not accomplish anything else than 
infuse life in its variousphases into a class-room as opposed to 
the dead formalism of the old school, even on that ground alone 
I should urge its adoption or, at least, an honest, gradually ex- 
tended trial. A plea for laissez-faire with its indifference, for 
superficiality with its alipahodness, for vacillation, will never 
bring about a reform. We cannot solve a problem by waiting 
but by attacking it. The old Report of the Committee of 
Twelve has been revised by a new N. E. A. Committee of 
Twelve. In this, a direct method is held up as the one to fol- 
low in high schools. I The reform in modern languages, started 
thirty-three years ago, has come to stay, because it is sound, 
truly scientific To make it a complete success everywhere in 
this country, we teachers must be the first ones to adapt our- 
selves to the new order. The adjustment to our new environ- 
ment must come essentially from within and not from without. 
We should gladly avail ourselves of the many unusual oppor- 
tunities here at hand, in order to perfect ourselves more and 
more. Need I mention the various summer schools, the numer- 
ous professional journals, the new practical publications 7 I 
forbear. 

In the State of New York, the Department of Education is 
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continually working on the problem of how to raise the efficiency 
of teachers. In fact, the State Commissioner of Education, 
Dr. John H. Finley, has taken a personal initiative in this im- 
portant field of modern languages. We have, as you undoubt- 
edly know, a highly centralized educational system. 1 To Dr. 
William R. Price are due in a large measure the immense im- 
provements that have taken place of late in the instruction and 
in the examinations of modern languages. The most recent 
plan of the University of the State of New York is for the ac- 
crediting of teachers for the approval of oral work in modern 
languages. No doubt, you are familiar with the fact that the 
instructors of German, French, and Spanish have the privilege 
of granting certificates for oral work to their pupils as a part 
of the written Regents' tests, at the end of the second, of the 
third, and of the fourth years. This, of course, implies that 
the teachers themselves are properly certified. Both temporary 
and permanent approvals for oral work are issued by the State 
Department. 

For 1916-1917 all holders of such approval must qualify under 
the new plan. All candidates for new approval or for approval 
in more advanced courses will be subject to the following regu- 
lations: 

A. Approval without Examination 

(1) To any candidate who possesses the degree of M.A. (or 
a higher degree) with the modern language in question as the 
major subject and with a certificate from the college or univer- 
sity of proficiency in the oral use of the language; or who 

(2) is a graduate of a college or university recognized by the 
Regents of the University of the State of New York, who, in 
addition to special work in school and college in the modern 
language, presents evidence that he has had from three to six 

*Cf. Carl A. Krauae, Vber die Rtformmethode in Amerika, Marburg, 
1914. Btaahart or Scribner, New York, 40 cents. 
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months of resident study with special attention to the oral use 
of the language in the country whose language is offered for 
approval, or other unusual opportunities of an equivalent 
nature to speak the foreign language and hear it spoken. 

B. Approval em Examination 

A written and an oral examination will be offered for candi- 
dates who cannot qualify under "A." Only one written exami- 
nation will be given in each language; this examination will be 
designed to test the candidate's practical knowledge of the lan- 
guage in question. All questions will be in the foreign lan- 
guage, and all answers must be written in that language. A 
knowledge of phonetics, especially in French, is desirable (system 
of International Phonetic Association). 

Only those who pass the written examination will be admitted 
to the oral examination. 

This whole plan, worked out in detail by Dr. Price, is in ac- 
cordance with the vigorous efforts made by Dr. Charles F. 
Wheelock, Assistant Commissioner for Secondary Education, 
to have teachers licensed by subject. The great State of 
Michigan would make no mistake in following a similar scheme, 
modified, of course, to suit the conditions and needs there. 

In various States, as in Michigan, strong modern language 
organizations have been formed. They are doing noble work, 
especially when they endeavor to raise the general level of 
teachers' training. Also sectional associations flourish, notably 
the New England Modern Language Association and the Asso- 
ciation of Modern Language Teachers of the Middle States and 
Maryland, founded 1913. The latter is now carrying on one 
of the greatest modern language campaigns under the indefatiga- 
ble leadership of Professor William A. Hervey, of Columbia 
University, Two fields in particular are being minutely 
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(1) College entrance requirements in German, French and 
Spanish, in the matter of including an Aural and Oral Test. 

(2) The training of teachers capable of giving competent 
instruction. 1 

Professor Hervey proposed his plan at Albany, N. Y., in 
1913. His paper was published in the Educational Review, Sep- 
tember, 1914, under the title, "How to Test a Practical Com- 
mand of French and German." That article is of the utmost 
importance. In it Hervey argues rightly that oral work ia 
absolutely essential, and that it is equally necessary that this 
work be tested for entrance to college. He champions, there- 
fore, the establishment of a supplementary elementary and of 
an intermediate oral test, which should consist (a) of a dictation 
exercise, (6) of written reproduction, and (c) of a fifteen-minute 
individual test. 

All my previous remarks must of necessity have shown you 
two things: (1) That there is real need for the reform in mod- 
ern language instruction; and (2) that practical educators all 
over tins country are working on the problem. The teacher is 
at all times the crux. With well-prepared teachers, the road 
to success is easy. A united effort of school and college is 
needed at once. 

My endeavor in my subsequent remarks will be, if possible, 
to aid you m your actual class-room work. The Alpha and 
Omega in all language instruction must be the creation of 
" Sprachgefilhl." By that is meant the intuitive, unconscious, 
and unerring feeling for what is correct and idiomatic in a lan- 
guage. Is such proper language-sense not best procured through 
the ear and then through the eye? Speech comes first, then the 
printed and written word. An exact pronunciation is rightly 
considered an absolutely necessary basis of all modern language 

i A committee of seven under the able guidance of Prof. A. R. Hohlfeld, 
Univ. of Wisconsin, has also been appointed by the M. L. A. A. to work on 
the BBBOBd problem. 
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instruction.^ For 8 teacher in the class-room practical phonetics 
is indispensable.; Such knowledge will enable him not only 
to produce the sounds of the foreign language correctly, but 
also to explain their formation. To be sure, most German 
sounds can be produced by most of our pupils by mere imita- 
tion without phonetic instruction. Not a few students, how- 
ever, are tone-deaf, and are unable to produce certain foreign 
sounds correctly by imitation, unless they receive adequate 
phonetic help from the teacher. By means of phonetic train- 
ing all children can and should acquire from the very outset a 
correct and good pronunciation. Students should have their 
books closed so as to give all their attention to the teacher's 
speaking, and to get their ears accustomed to the sounds of the 
foreign language. Impress them with the all-important fact 
that the spoken word consists of sounds, not of letters. 

While it is essential that every modern language teacher be 
thoroughly trained in scientific phonetics and sound physiology, 
in the class-room technical nomenclature should be avoided. 
All pupils will readily understand any reference to lips, jaws, 
tongue, teeth, throat. A few illustrations will suffice to show 
the application of practical phonetics. Take, e.g., the sound 
U for both German and French. Pronounce i by spreading 
your lips widely. All repeat. Then pronounce u by vigorously 
rounding your lips. All repeat. Continue by saying: Now 
we shall retain the position of the tongue (in front and tense) 
for i, but combine with it the strong rounding of lips for u. 
Hence: i, u, it. Or the sound S. Pronounce the pure vowel 
c, insisting upon a high front position of the tongue. Pronounce 
o by a vigorous rounding of your lips. Then retain the position 
of the tongue for e, but round simultaneously your lips for o. 
Hence: e, o, 6*. 

All sounds should be repeated most clearly by the students 
both individually and in chorus. Use the foreign names of the 
sounds. Practice concert work so as to draw 'the whole claw 
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into participation for every minute of instruction. This is 
especially valuable in large classes in order that every one may 
be reached, at least collectively. It brings about solidarity 
and enthusiasm when properly controlled. Nor should sing- 
ing by any means be neglected. 

The disconnected word, the vocable, has no meaning unless 
it occurs in a sentence, which is the unit of speech. So get 
your class from the very beginning into the proper habit of 
answering in complete sentences. In this wise, right habits 
of expression are not only formed, but become fixed. An ele- 
mentary language-instruction is essentially habit-forming, not 
informational. With constant insistence upon connected speech 
the proper intonation will become a natural concomitant of 
correct pronunciation. 1 

j Phonetic instruction is thus intimately and directly connected 
with the acquisition of the language.! Our chief attention 
should be focused upon sound-combinations and intonation 
rather than upon the dissecting of individual sounds. A mis- 
take in pronunciation should never be allowed to pass, but should 
at once be corrected individually and by the class for the sake 
of proper speech-habits from the very beginning. 

The topics of oral work and of inductive teaching of grammar 
I have discussed elsewhere. These disciplines are of prime im- 
portance as they will most quickly lead to a usable command of 
the foreign language. Oral work should always be followed 
by written work, chiefly blackboard exercises, to insure accur- 
acy, i Language-experience, -imitation, and -habit are the great 
factors that will assure success: SprachgefuM will be the result. 
Constant repetition and continuous application should be the 
keywords in foreign language rooms. I 

To-day I wish to say a word about reading and its central 
place in language instruction. 

Our pupils cannot read intelligently until they understand 
1 Of. Svtgationa for Teaching Beginners' German, Soribner 'a, 1913. 
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through the ear as well as through the eye. For that reason 
the reading material should first be presented as speaking mate- 
rial. In this manner reading becomes real, and the foreign 
tongue grows naturally into the language of the class-room. As 
the pupils' active vocabulary and wealth of idiomatic expres- 
sions increase, they really begin to compose and will be led by 
their own Sprachgefuhl. Oral and written exercises, repro- 
ductions of the text, should be kept up throughout the course. 
Translation into the mother tongue should be practically de- 
barred or, at least, reduced to a minimum. So-called com- 
position, i.e., translation from the vernacular into the foreign 
tongue, should disappear altogether. It is a game which only 
few adults can play adeptly and youngsters not at all, and is 
the arch-enemy of that much-desired Spraekgefuhl. It presup- 
poses on the part of the tyro a maturity, a power that he can- 
not hope to possess; on the part of the teacher it displays a 
woful lack of pedagogical acumen. 1 

A reading lesson whether in a reader or in a connected story 
should be developed systematically and made the center of 
the whole instruction. With books closed, the teacher will 
read the new assignment slowly, sentence by sentence. It is 
advisable to read the selection twice; the first time connectedly, 
the second time more slowly with accurate pronunciation and 
intonation, and with due regard to natural pauses. Necessary 
interpretations of new words or expressions can be given by 
antonyms, synonyms, or paraphrases. Only when thoroughly 
understood, is the lesson to be assigned to the class with specific 
instructions for the home-preparation. In the subsequent reci- 
tation the assignment is covered with special emphasis upon 
(1) correct reading with accurate pronunciation and intona- 
tion; (2) the acquisition and retention of the vocabulary in 
question with drill in word-formation; (3) the answering of 
questions based on the content, orally and in writing; (4) 
grammatic-stylistic exercises from the viewpoint of their pro- 
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portional significance; and (5) renarration and reproduction of 
the whole, as usual orally and in writing, together with prac- 
tice in dictation. 

Please note that speaking with a purpose, on the text, is not 
for the sake of glibness, but that it is a methodological means 
which serves all phases of linguistic instruction: pronunciation, 
the acquisition of a vocabulary, grammatical facts and espe- 
cially our one aim— genuine reading ability. To answer a most 
recent article in the Classical Journal, October, 1915, we may 
put the matter thus: Ore loquendo, igitur bene scribendo et bene 
Ugendo. 

The tests studied should contain good German or French — 
not corrupt jargon — and should depict the life and ideals of 
that nation, the language of which the students are studying. 
Besides the linguistic instruction, the pupils will in this way 
receive an additional cultural, ethical training, that must not 
be underrated. The texts should possess literary merit and 
be adapted to the age, the sex, and the horizon of the reader. 
Narration rather than description should prevail. It is highly 
advisable that some uniformity be brought about in the matter 
of literary reading. 

Perhaps I may offer here a few suggestions. No doubt, all 
of you will agree that in a high school course in German or in 
French the nineteenth century and the present time should be 
placed in the foreground of instruction, not the more remote 
classic periods. You will further concur with me when I say 
that it is wise to read in one term or in one year authors that 
are not too greatly divergent either in language or in subject- 
matter. Why, then, not group the authors geographically to 
avoid great discrepancies in vocabulary and idiom — as C. H. 
Holzwarth suggested in Monatthefte, November, 1911 — and the 
texts themselves according to theme, motif? To make my 
position clear, I shall arrange some of the most widely read 
German authors sectionally as follows: 
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For the second year: 

Arnold, Gerstficker, Setdd, Storm, Wildenbruch — as rep- 
resentatives of Northern Germany. 

For the third year: 

Baumbach, Freytag; perhaps Goethe (Hermann und Doro- 
thea) as representing Central Germany. 

For the fourth year: 

G. Keller, K. F. Meyer; Schiller (Wilhelm Tett) as represent- 
ing South German countries. 

But more than that appeals to me a classification of texts 
on the basis of theme. We want literature that familiarizes 
our students with the foreign land and its people: Germany 
and the Germans. 

"W« den Dichter will veretehen, ' 
Musa in Dichtera Lands gehen." 

To take a few typical texts, we could propose the following 
literary course where the German spirit manifests itself thor- 
oughly: ( 

Storm's Immensee — The German as idealist, as dreamer. 

Arnold's F rite auf Ferim — the German in his youthful pranks, 

Wildenbruch's Daa Edle Blut — the German, moral, just. 

Seidel's Leberecht Huehnchen—ihe German, content, frugal, 
cosy. 

Storm's Pole Poppenspoeler — the German in his nalvet6, re- 
moteness from bigotry. 

Gerstacker's Irrfahrten — the German, humorous, adventur- 
ous. 

Baumbach' s Der Schwiegersokn — the German at honest toil 
in trade and scholarship. 

Freytag*s Soil und Hahm—tho German at work, diligent and 
faithful. 

All of these stories are intensely interesting and are such as 
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our pupils would like to read in English. We must not over- 
look the element of interest in literature, all the more as the 
direct method is vitally concerned with thought-matter, with 
content. In fact, we should encourage our students to engage 
in outside reading as much as possible. Their appetite once 
aroused, this ceases to be a difficult task but becomes on their 
part a labor of love. Such extra reading can be of great value 
when reports on books read at home are brought to class and 
discussed. We have done this for years in Jamaica High School 
with most gratifying results. 1 

Discussions on effective modern language instruction and on 
efficient preparation for teaching, on subject-matter and on 
form, have their place. But let us not forget one thing above 
all, that, in addition to sound scholastic and professional train- 
ing, lofty ideals must inspire every teacher. Love for his 
students and a high conception of his calling should invariably 
supplement thorough preparation. In this very connection, I 
wish to cite in translation a few lines of a book in which is por- 
trayed the ideal schoolmaster. I have reference to one of the 
recent German ErmektmgBromane, called Hetdeschvlmrister Uwe 
Karsten by Felicitas Rose, where we read: 

"Sixty boys and girls 1 Sixty human souls t And in each a 
divine spark, in each a desire, a longing for light. In each a 
pathetic petition to kindle this spark, to let it grow, to fan it 
incessantly until it develops into a pure flame. And this peti- 
tion is made to me; I am permitted to grant it. Is there any- 
thing more precious ? Schoolmaster 1 People pronounce that 
word so thoughtlessly, and yet no one should be so presumptu- 
ous as to call himself thus." 



3,g,1,zed by GoOgle 



3,g,1,zed by GoOgle 



IX 

ARTICLES BY AMERICAN WRITERS ON 
MODERN LANGUAGE METHOD- 
OLOGY FOR THE YEARS 
1912 AND 1018 



3,g,l E ed by GoOgle 



3,g,1,zed by GoOgle 



ARTICLES BY AMERICAN WRITERS ON MODERN LANGUAGE 
METHODOLOGY FOR THE YEARS 1912 AND 1913 

To bring down to date the bibliography of C. H. Haadschin, 
The Teaching of Modern Languages in the United States, Bu- 
reau of Education, Bulletin, 1913, No. 3. 

MonaU/tefte, 1912 

1. Eanuler, W. The Training of a Modem Language Teacher with 

Special Reference to German. 13 : 141-145, May, 1912. 

Introductory chapter to "A Guide for the Scientific Study of 
the German Language and Literature." Quotes at the conclu- 
sion Munch's Ten Commandment* for Modern Language Teachers. 

2. Krame, Carl A. The Teaching of Grammar by the Direct Method. 

13 : 178-185, June, 1912. 

The Reformers do not neglect grammar, but insist upon live 
grammatical teaching, which is, however, different from the usual 
type and does lead to grammatical accuracy. 

3. Florer, Warren W. Concentration. 13 : 231-235, September, 1912. 

"Direct the American youth to see the life of Germany, and 
the life of Germany will enrich the American life." 



Kayter, C. F. May the Modern Languages be Regarded as a Satis- 
factory Substitute for the Classics? 43 : 449-460, May, 1912. 

"When modem language teaching in all its outward conditions 
has reached a position of equality with the classics, its inherent 
qualities will entitle it to he regarded as a satisfactory substitute 
for the classics." (Mentioned in Monaiskefle, 13 : 193.) Very 
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Price, William R. Aims and Methods in Modem Language Instruc- 
tion. 44 : 267-274, October, 1912. 

The aim of modem language instruction is reading ability with 
work in speaking as a means to that end. The method ought to 
be the Reform Method as applied to our conditions with the read- 
ing matter the center of instruction; pp. 271-274 are of value. 
(Cf. Modern Language Bulletin, 3 : 3-0, January, 1913, for a 
review.) 

School Renew 

Effinger, John R. La Ligue pour la Culture Francaise. 20 : 401-406, 

June, 1912. 
The Ligue pour la Culture Francaise champions the greater 

study of the classics as opposed to the present educational idea 

of stressing modem culture. 
Cipriani, Charlotte J. The Use of Phonetics and the Phonograph in 

the Teaching of Elementary French. 20 ; 516-525, October, 

1912. 
The establishment of a good French pronunciation is essential. 

The use of phonographs is advocated. 

Education (Boston) 

Broni, Isabella. Experiences of a Non-Native Teacher of Modern 
Languages. 33 : 150-158, November, 1912. 
Foreign residence pays in every sense of the word. 

The Educational BirMontUy (Chicago) 

Cutting, Starr WUlard. The Teaching of Foreign Modem Languages 
in Our Schools. 7 : 97-103, December, 1912. 

An unreserved pronunciamento for the direct study of language 
and literature in our schools through contact with carefully chosen 
foreign authors. Highly stimulating. 

Proceeding* of the N. Y. State Teachers' Association 

I. Whitney, Marian P. The Place of Reading in the Modem Language 
Course. Buffalo, N. Y., 1912, pp. 212-216. 

Emphasises tersely real reading as opposed to translation. Ad- 
vocates intensive and especially extensive reading. 
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Proceedings of the New Hampshire State Teachers' Association 

11. Muller, Margarethe. German at Wellesley College. Proceedings, 

1912, pp. 35-50. 

Enunciates the educational principles of Carla Wenckebach, 
and gives an historical and methodological account of the German 
department at Wellesley. 

Proceedings of The Association of Colleges and Preparatory Schools of the 
Middle States and Maryland 

12. Armstrong, Edward C. ] Modern Language Teaching in the 

13. Bagster^oUine, Elijah W. \ United States. Proc. pubL 1912, pp. 

14. Hemry, Frederick S. J 106-127. 

15. Roux, Louis A. 1 General Discussion Proc. 1912, pp. 128-140. 

16. Sacks, Julius The main emphasis in modern language teach- 

17. Krause, Carl A. > ing in the secondary schools ought to be placed 

18. Ziek, Henry upon the language, not upon literature per se. 

19. Heney, William A. J Examinations should not be too pretentious. 

Proceedings of the National Education Association, 

20. Nix, Amalie. Methods of Teaching German and the Personality of 

the Teacher. Proc. 1912, pp. 728-731. 

21. Okrenstein, Eda D. Discussion, pp. 731-732. 

22. Prokosck, Eduard. The Place of Phonetics in High School German. 

Proc. 1912, pp. 732-734. 

25. Cartelyou, John V. The Direct Method of Teaching Modem Lan- 
guages. 11 pp. (Paper read at Topeka, Kansas, November 7, 
1912.) Published by the author, Manhattan, Kan. 8c 

Shows the extent to which the modified Direct Method has 
gained adherents all over the United States. Sixty high school 
teachers answered the writer's letter of inquiry. Interesting 
material. 

28. Tnucott, Fred W. German in the High Schools of West Virginia. 
West Virginia University Bulletin, October, 1912, 27 pp. 

Furnishes for West Virginia a list of the high schools in which 
German is taught, with the teachers' names, their preparation, 
length of course offered, and text-books used. (Cf. Mention in 
MonaUhefte.itM.) 
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27. Purwi, CharUt M. The High School Course in German. The Third 

Revised Edition. Bulletin of the University of Wucorum, Sep- 
tember, 1912. 37 pp. (Cf. Eandeehin't Bulletin, p. 127.) 
(Evans.) P. gives reference books for teacher and school to aid 
in the selection of suitable reading materia!. 

28. Downer, Charles A. Professor Guatave Lanson's Visit to the Col- 

lege. N. Y. City College Quarterly, 8 : 270-277, December, 1912. 
A scholarly reply to G. Lanaon's Trois Mot* d'EnteignemerU avx 
Etats-Unis, so far as his visit to the College of the City of New 
York is concerned. (Cf. Modem Language Teaching, London, 
June, 1913, pp. 113-117.) 

Monatihefie, 1918 

29. Beat, John A. Teaching Elementary German at a State University. 

14 : 3-8, January, 1913, and 14 : 41-47, February, 1913. 

The direct method is feasible in a high school. For a State 
University (Indiana) the writer advocates a compromise method 
which he then describes and recommends as a safe transition to 
the direct method. (Cf. Monatthefte, 13 : 239-241.) 

30. Scott, Margaret S. Getting the Sense. 14 : 8-10, January, 1913. 

31. Putin, Charles M. Die direkte Methode beim neusprachlichen Un- 

terricht. 14 : 8-83, March, 1913. 

The progress of the direct method in Europe is undeniable. 
In our country the opposition to it disappears more and more 
with better teachers and books. (Cf. Classical Weekly, March 
29, 1913.) A significant exposition. 

32. Miinzinger, Karl F. Ubersetzen im neusprachlichen Unterxicht. 

14 : 207-208, June, 1913. 
Translation at the outset is injurious, later on it is of value. 
, i Good ideas. 

■83. lAibben, John L. Die direkte Methode in der amerikanischen Schule. 
Das Brauchbare an derselben fiir uns. 14 : 248-264, September, 
1913. 

The writer maintains that the starting point and also the goal 
of the direct method is speaking ability. (Cf. Mtinzinger's reply, 
ibid.; November, 1913 (35).) 
34. Menger,F.J. Die direkte Methode in den hoherenSchuIen Amerikas. 
14 : 277-285, October, 1913. 

Argues for a moderate reform of modem language teaching for 
American colleges. 
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MUnzsmger, Karl F. Die direkte Methode in der amerikanischen 
Schule. Eine Erwidemng. 14 : 327-329, November, 1913. 

Educational Review 

Braeq, Jean Charlemagne. French in the College Course. 46 : 122- 
139, February, 1913. 

Stands for more practical and distinct work in French. (Cf. 
Compte Rendu, 1913, pp. 82-90.) 
Kraiue, Carl A. The Trend of Modern Language Instruction in the 
United States. 45 : 237-248, March, 1913. 

The adaptability of a direct method to American conditions 
has been proved beyond a doubt. The trend of modern language 
instruction in the United States is toward a direct method. 
Snow, William B. Modern Languages in American Public Schools. 
What Next? 45 : 362-375, April, 1913. 

Our best teachers are now using intelligent methods and are 
getting fair results. Pleads for longer courses and more well- 
prepared teachers. 
Schiru, Albert. Difference between the Work of the High School, 
College, and Graduate School. 46 : 237-251, October, 1913. 

The high school gives the linguistic foundation, the under- 
graduate work Is the means, and the graduate work the end. (Cf. 
Compte Rendu, 1913, pp. 44-48.) 

School Renew 

Price, William. R. The Second Year of a Modem Language. 21 : 
26-38, January, 1913. 

Advocates efficiently the principles and the devices of the Re- 
form Method for American Schools with little translation, but 
with much effective drill in the foreign language, after the first 
year. A thoughtful paper. 

Hott, Arthur 0. First-Year Work in Modern Languages. 21 : 549- 
559, October, 1913. 
States his views on initial modern language teaching. 

Babcock, E. B. The Use of Phonetics in Teaching Elementary French. 
21 : 608-617, November, 1913. 

P r es ents a strong brief for the phonetic method of teaching 
French pronunciation. 

Loeard, Frederic. The Study of French in the Public High Schools 
of the United States. 21 : 682-689, December, 1913. 
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A pessimistic view of the status and of the future of French in- 
struction in the United States. 

44. Handschin, Charles Hart. Modern Language Instruction in Normal 

Schools. 21 : 694-696, December, 1913. 

Offers some data on Normal schools of the Central West and 
of the Northwest both as to teachers and methods. 

Die Neueren Sprachen 

45. Bell, Clair Hadyn. Report of my activity and observations as Ex- 

change Teacher at the Ileal gymnasium Musterschule, Frankfurt 
am Main. October-June, 1911-1912. 21 : 247-256, July, 1913. 
329-339, August, 1913. 

Appears in Educational Review, January, 1914, under the title: 
"Experiences of an American Exchange Teacher in Germany." 
Very illuminating and full of suggestions for American teachers. 

Education 

46. Teston, Louie J. Oral Instruction in Modern Languages. 33 : 428- 

436, March, 1913. (Cf. a similar article in Education, September, 
1912.) 

Writes in behalf of a " natural and rational method." (Cf. 
also 46a : Geddes and Tesson in Die Neueren Sprachen, August, 
1912, pp. 286-297.) Phonetics b the key. 



Handschin, Charles Hart. On Methods in Teaching Modern Lan- 
guages. 37 : 600-602, April 18, 1913. 

A convincing scientific treatise on the psychology underlying 
the direct method with its multiple sense appeal. (Cf. Mention 
in Monale kefte 14 : 180.) 

Classical Weekly (N. Y.) 

Damdeen, H. C. 

P-urin, Charles M. I The Direct Method again. 6 : 154-157, 

Handschin, Charles H. March 29, 1913. 

Almetedt, Hermann 

All four papers were written at the initiative of the editor by 
firm believers in the efficacy of the direct method. As they rep- 
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resent personal experiences, they bear greater weight than mere 
academic discussions. 

Modern Language Bulletin 
52. Snow, William B. Our First Ten Years. 3 : 74-81, November, 1913. 
An admirable account of the activities of the New England 
Modern Language Association from 1903-1913. 
63. Price, William. R. Modern Language Instruction in the State of 
New York. 3 : 81-88, November, 1913. (Published by the. 
New England Modern Language Association.) 

Is convinced of a "future" for modern languages in the State 
of New York. Believes heartily in most of the principles of the 
"Beform." 

The Pedagogical Seminary (Worcester, Mass.) 

54. McKee, Ralph B. Ancient vs. Modern Languages as a Preparation 

for English. 20 : 45-47, March, 1913. 

Proves statistically for the University of Maine (1910-1912) 
that facts tend to destroy the belief in the omnipotence of Latin. 
(Cf. Eandtchm'i Bulletin, p. 128, McKee.) 

German-American Annals 

55. Learned, Marion D. German in the Public Schools. April, 1913. 

Reprinted by the National German-American Alliance, 419 Wal- 
nut St, Philadelphia, Pa. 7 pp. 

Makes propaganda for the introduction of German in the Ele- 
mentary Schools, chiefly from the viewpoint of culture. (Cf. 
Monaiihefte, 14 : 188, for a review.) 

Conipte Rendu da Congrii de Langue et de Litt&rature Franeaue 

66. Snow, William B. Le But et les Mfthodes, pp. 12-19. 

The aim should be service to the pupil; the method should 
follow the "reform." 

67. SwiggeU, Glen L. The Loss to Culture in the Use of the Direct 

Method, pp. 19-32. 

Confuses the Natural and the Direct Method. Endeavors to 
array culture vs. use. 
58. Price, William R. On the Choice of French Authors to be read in 
High School, pp. 33-43. (Federation de 1' Alliance Francaise, 
New York.) 
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A critical examination of the list proposed by the'Cornmittce 
of Twelve. Shows the inadequacy and inadvisability of formal 
reading-lists. (The addresses on French literature, etc, also de- 
serve mention.) 

60. Bmdtdun, C. II. Manual Number Two. For Teachers of German 
in High Schools and Colleges Miami Univ. Bull., January, 1913, 
pp. 18. 15c. 
Abounds in practical hints. 

60. Krmw,Catt A. Suggestions for Teaching Walter-Krause's Beginners' 

German. Charles Scribner's Sons, New York, 1913, pp. 20. 
A teachers' manual. (Cf. Monatshefte, 14 : 349, for a review.) 

61. (Stem, Leo.) Manual for the Teaching of Foreign Tjnignaawn in the 

Public Schools of the City of Milwaukee, Wis. 1913. 46 pp. 

Presents a carefully worked out plan for the teaching of Ger- 
man, Polish, and Italian in Milwaukee. (Cf. MonaUheftc, 14 ; 
272-273, for a review.) 

62. Clarahan, Mamie M. An Experimental Study of Methods of Teach- 

ing High School German. The Univertity of Mittouri Bulletin, 
Educational Seriet 1, 6. January, 1913. 32 pp. 

A master's thesis submitted in the School of Education of the 
University of Missouri, 1910. Contrasts the "grammar" method 
with the "reading" (Reform) Method, and concludes that thejlat- 
ter is the better adapted for high school use. 

63. Snow, William B. Statement of Chairman of the Committee on 

Modern Languages (of the National Education Association). 
United States Bureau of Education, Bulletin, 1913, No. 41, pp. 
40-68. 

Preliminary statement by the Chairman (a part of the Report 
On the Reorganization of Secondary Education). The tendency 
of the report shows an advocacy of the Reform Method for Ameri- 
can schools. The final draft of the committee is to appear soon. 
The "statement" merits attention. 

Name* of Writers (alphabetically arranged) 

Almstedt, Hermann, 51. Bloomfield, Leonard (23). 

Armstrong, Edward C, 12. Brocq, J. C, 36. 

Babcock, E. B., 42. Bronk, Isabelle, 8. 

Bagster-Collins, E. W., 13. Cipriani, Charlotte J., 7. 

Bell, C. H., 45. Clarahan, Mamie M., 62. 
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Cortelyou, John V., 25. 

Cutting, S. W-, 9. 

Davidaen, H. C, 48. 

Downer, Charles A., 28. 

Effinger, John R., 6. 

Florer, Warren W., 3. 

(Geddes, James, Jr., 46a.) 

Handschin, Chas. H., 44, 47, 50, 59. 

Hansaler, W., 1. 

Henry, Fred. S., 14. 

Hervey, Wm. A. (19). 

Hess, John A., 29. 

Host, Arthur G-, 41. 

Kayser, C. P., 4. 

Krause, Carl A., 2, (17), 37, 60. 

Learned, M. D., 55. 

Lenker, J. N. (24). 

Locard, Frederic, 43. 

Lubben, John L., 33. 

McKee, Ralph H., 54. 



Menger, F. J., 34. 
MUUer, Margarethe, 11. 
Miinzinger, Karl F., 32, 35. 
Nix, Amalie, 20. 
Ohrenstein, Eda D. (21). 
Price, William R., 5, 40, 53, 58. 
Prokoach, Eduard, 22. 
Purin, Charles M., 27, 31, 49. 
Rouz, Louis A. (15). 
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LITERATURE OF MODERN LANGUAGE METHOLX)LOGY 
IN AMERICA FOR 1914 

Addenda to the previous bibliography (cf . 5) : 
(ft) Carrvth, W. H. Modern Languages. Chapter XIV, pp. 277-287, in 
High School Education., edited by C. H. Johnston. Scribner's, 
N. Y., 1912. $1.60. 

Beads for an early beginning of language study. Briefly dis- 
cusses the various methods in modern languages, the preparation 
of the teacher, and courses of instruction, 
(b) Bagster-Colluu, E. W. Chapter on "Modern Languages" in Monroe, 
A Cyclopedia of Education, Vol. IV, pp. 279-292. Macmillan, 
N. Y., 1913. 5 vols. $5.00 per volume. 

A somewhat more elaborate, scholarly treatment of the subject 
than that given below (30). 
(e) Otddet, Jr., James. French Pronunciation. Principles and Practice, 
and a Summary of Usage in Writing and Printing. Oxford Uni- 
versity Press, N. Y., 1913. 262 pp. $.75. 
Has an excellent, critical bibliography. Valuable. 

Pkhiodicals 
MonatthefU 

1. Roller, Armin. H, Methods of Teaching Prose Composition. 15 : 54— 

59, February; 15 : 87-92, March. 

Rightly believes in real composition with the foreign text as 
basis, and as method the reproduction by the learner, i.e., an 
exact DuTcharbeUen of the material. He advocates, therefore, 
a judicious use of the direct method. — A very sane article with a 
brief bibliography. 

2. Mentel, Ernst If. Some Aspects of Modern Language Teaching in 

this Country. 15 : 128-134, April : 15 : 162-168, May. 

States most clearly some of the beneficial changes that have 
taken place of late in this country. Notea above all a grow- 
131 
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ing interest in, and acceptance of, the principles of the Reform 
Method, together with the tendency to give these principles a sane 
application as demanded by our conditions. — An excellent exposi- 
tion. 

3. Price, William R. The Condition of Modern Language Teaching in 

the State of New York, and some Remedies. 15 : 201-206, June. 
Dr. Price as State Inspector in Modem Languages speaks 
authoritatively. He discusses in his lucid manner: (1) the oral 
work, (2) schools and teachers, (3) pupils, (4) some remedies. 
Argues in his recommendations for a better preparation of teach- 
ers, for the licensing of teachers by subject, and for a saner con- 
ception of teaching French and German so that the pupils will 
learn the foreign language. 

4. Koek, Henry E. The Poem as a Factor in the Teaching of Modem 

Languages. 15 : 314-321, November. 

Shows the great educational use which the poem may subserve 
and gives his method of presenting a German poem to a class. 
Thinks that the aid of the poem is immeasurable in the study of 
pure grammar. 

5. KmuM, Carl A. Articles by American Writers on Modem Language 

Methodology for the years 1612 and 1913. 15 : 332-338, No- 
vember. 
A survey of the literature of the subject with brief comments. 

6. Stewart, Caroline T. The Study of Literature. 15 : 346-349, Decem- 

ber. 

Pleads for more real reading and investigation, and for less 
" Literatururteile." 

7. Beu, John A. Anschauungsunterricht fur Sprachlehrer. 15 ; 353- 

356, December. 

Recommends to the teacher the careful perusal of illustrated 
catalogues for the enrichment of a practical vocabulary. 

Educational Review 

8. Bull, Clair B. Experiences of an American Exchange Teacher in 

Germany. 47 : 28-56, January. 
Cf. No. 45 in the former bibliography (5). 
A very valuable and highly suggestive report 

9. Ballard, Anna W. Efficient Teaching of a Modem Language. 47 : 

379-390, April. 
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Strongly emphasizes thorough training in pronunciation by 
means of phonetics, and oral work, from the very beginning, with 
a modicum of grammar. 

10. Beney, William A. How to test a practical command of French and 

German. 48 : 141-150, September. 

Oral work is absolutely essential. It is equally necessary that 
this work be tested for entrance to College. H. champions the 
establishment of a supplementary Elementary and an Intermedi- 
ate Oral Test, which should consist of (1) a dictation exercise, 
(2) of written reproduction, and (3) of a fifteen-minute individual 
test. — The paper is of the greatest importance. (Cf. in this con- 
nection: Proceeding* of the 27th Annual Convention of the Asso- 
ciation of College* and Preparatory School* of the Middle States 
and Maryland, 1913, published 1914, pp. 109-112; and Proc. of the 
2d Arm. Meeting of the Association of Mod. Lang. Teachers of the 
Middle State* and Maryland, November 28, 1914, pp. 4 seq.) 

11. Ileuter, Fred J. W. College Entrance Examinations in German. 

48 : 217-226, October. 

A discussion of the present written examinations, which are 
defended. One form of question should, however, be exploited 
more, i.e., the living grammar type. 

The School Review 

12. Price, William R, One Cause of Poor Results in Modern Language 

Teaching. 22 : 98-102, February. 

The chief cause of poor results is due to the fact that teachers 
do not know the language they attempt to teach. Proves this 
by an exhibit of ludicrous letters written him by various teachers. 

13. Sachs, Julius. S. replies to this charge and maintains that P. has 

furnished a very powerful argument proving the inadequacy of 
the methods prevailing in most colleges. 22 : 347, May. 

14. (Goettsck, Charles— Chairman.) A Syllabus for a Three-Year High 

School Course in German. (Presented at the German Section 
of the 25th Educational Conference at the University of Chicago, 
April 18, 1913.) 22 : 118-120, February. 

Outline as to reading, composition, and grammar. (Cf. The 
Rented Syllabus, 23 : 479-481, September, 1915.) 

15. Senger, Barry L. A Comparison of the First- Year Courses in Latin 

and German. 22 : 302-314, May. 
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Endeavors to prove through mathematical ' fact computa- 
tions that Latin is more difficult than German, and therefore 
superior to it 

This article was answered by: 

16. Holtwarth, Chariot. First-Year Latin and First-Year German. 22: 

£40-544, October. 

Maintains that the classical and the modem languages are 
scarcely to be compared mechanically, owing to their divergence 
both in aims and in methods. 

17. Kmtngatt, A. Outside Reading in Modern Language Instruction. 

22 : 385-390, June. 

Is justly convinced of the value of systematic outside reading. 
Has organized for his pupils of the third and fourth years a small 
library containing useful and interesting books, which he enumer- 
ates. — A stimulating monograph. 
17a. Boeee, Arthur 0. A vigorous, justified reply to F. Locard. 22:417- 
418, June. Gf. previous bibliography, No. 43. 

18. Churchman, Philip B. On the Teaching of French Pronunciation. 

22 : 545-554, October. 

The study of pronunciation is highly important Outlines his 
suggestions by recommending a scientific method, the inductive 
approach, and the principle of contrast — Original. 



19. Yoang, Charles E. The Other Side of the Modem Language Ques- 

tion. 34 : 310-319, January. 

Has the subtitle: "A Reply to Some of the Criticism of the 
Teaching of Modem Languages." Wishes to see reading ability 
stressed; which, of course, is done not only by unprogressives 
but also by progressives. 

20. Mentel, Ernst II. The One-Unit Preparation in a Modern Language 

for Admission to College. 35 : 65-76, October. 

Good pedagogy insists upon a minimum course of two years. 
The one-year course is being opposed more and more, and ought 
to be abolished. — An admirable discussion of an important sub- 
ject 

Die Neueren Sprachen 

21. Fischer, Wakher. Zwei Schriften iiber den Neusrjrachlkhen Unter- 

richt in den Vereinigten Staaten. 22 : 102-108, May. 
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The two publications discussed are: 

Max Walter, Beobachlvngen tiber Unterricht vnd Eniekung in 
den Vereinrgten Staaien von Nordamerilta. Elwert, Marburg, 
1912. 39 pp. 15 cents; 

and 

Otutave Laiuon, Trait moi* d'enieignement aux EUUir-Unu, 
Hachette, Paris, 1912. 298 pp. 75c. (Cf. No. 28 in (5).)— 
The reviewer asserts that these two scholars have given much to 
America, but have also received much from their sojourn. 

Bulletin of the New England Modern Language AnociaHon 

22. Hall, 0. Stanley. Some Psychological Aspects of the Teaching of 

Modem Languages. IV : 2-11, May. 

We should not merely inoculate our pupils with the grammar 
and vocabulary of foreign lands, but make them feel their spirit. 
Still advocates an early beginning of language study. (Reprinted 
as usual in Pedagogical Seminary. 21 : 256-263, June.) 

23. Ddamarre, Loom, Les connaissances que doit poss6der un profes- 

seurdefrancaisdansl'enseiguement secondaire. IV : 12-24, May. 

Proposes his ideas of an effective course in French foe prospec- 
tive teachers. 
24 Kayeer, Carl F. etal. The Training of Modern Language Teachers. 
IV : 25-35, May. 

A discussion by Messrs. Kayser, Snow, Schinz, and Host. The 
demand for a better and more thorough preparation is imperative 
and must be met 

Bulletin of the New York Stale Modern Language Association 
25. Brown, John Franklin. The Training of Modern Language Teachers. 
I : 3-6, October. 

Earnestly insists again upon one year of graduate work which, 
in effect, should be both a Seminar and a Probejahr. (Cf. his 
book on The Training of Teaehere, Macmillan, N. Y., 1911. 
$1.25.) 
28. Decker, Winfred C. The Next Step in the Reform of Modem Lan- 
guage Instruction. I : 6*12, October, and 1 : 41-45, January, 
1915. 

With Dr. Charles F. Wheelock, Assistant Commissioner of 
Education, it is argued that the licensing of teachers by subject 
is bound to come. 
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27. Fiideg, John B. The Training of Modem Language Teachers. I : 

29-39, December. 

Submits a concrete plan for the special licensing of modern 
language teachers for the State of New Yoric 

As State Commissioner of Education his word a should be para- 
mount — Important. 

28. (Montetr, Frederick — Chairman.) Syllabus for Modem Foreign Lan- 

guages. I : 15-28, November, and I : 46-48, January, 1915. 
Report of the Committee on Syllabus and Examinations of the 
New York State Modern Language Association. 

In all essentials this syllabus is based upon the one for New 
York City, 1911. A direct-method procedure is cogently pro- 
posed. 

Buttrtin of the High School Teachers' Association of New York City 

29. Jonas, J. B. E. Fundamental Principles Determining the Selection 

of Reading Texts in Modem Languages. 48 and 49 : 32-40, No- 



Discuases tersely the important requisites for reading. Gives 
a short bibliography, and a complete tabulation of the German 
texts now in use in the twenty-three high schools of New York 
City. 

(Cf. the writer's Richtlinien fur die Auswahl des Lesestoffes; 
MonaUheffe, 16 : 169-176, June, 1915, seq.; and Bulletin of the 
N. Y. S. M. L. A— I: 55-67, March, 1915.) 

Books and Pamphlets 

Baotter-CoHitu, E. W. Modem Languages. Chapter XI, pp. 424- 
445, in Principles cf Secondary Education, edited by Paul Monroe. 
Macmittan, N. Y., 1914. 91.90. 

Treats succinctly the purpose, method, results of school work, 
and especially the place of modern languages in the curriculum 
both here and abroad, i.e., in Germany, France, and England. 
A limited list of good references completes the well-written chapter. 

Bloomfield, Leonard. An Introduction to the Study of Language. 
Holt, N. Y., 1914. $1.75. 

Chapter IX, pp. 292-306, on the Teaching of Languages, is of 
particular importance to the practical teacher. B. advocates . 
unreservedly the direct method, which is in absolute harmony 
with true language acquisition. — The other nine chapters are 
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likewise of scientific value (Cf. School Review, 23 : 57-58, for a 
review.) 

32. Butler, Niehala* Murray. Annual Report of President Butler, Co- 

lumbia University, November 2. 54 pp. 

Of most vital interest are Dr. Butler's ideas on College and Uni- 
versity Teaching, pp. 19-24, which is trenchantly criticised by 
him; then especially on Instruction in the Modern Languages, 
pp. 28-29. The climax of his scathing arraignment is capped by 
this sentence: ' The man who cannot speak and write Freach and 
German does not know French and German." Recommends 
that all advanced instruction, including Spanish (and Italian), be 
conducted in the foreign tongue. — A remarkable document in 
every respect: an educational classic. 

33, Bandachin, Chattel E. The Facilities for Graduate Instruction in 

Modern Languages in the United States. Miami University 
Publications, Oxford, Ohio, May, 1914. 97 pp. 25c. 

This significant bulletin is, so to speak, an American Who's 
Who in Graduate Modem Language Work. (Almost one-third 
el the names figure in Who'* Who in America.) It is authentic 
and full of useful statistical information. The following infer- 
ences may be drawn from the more than 250 personal sketches 
(twelve are those of women), representing forty-two institutions 
of graduate calibre: 

Graduate courses in philology and literary history are well 
represented and can nowadays be taken in all reputable American 
universities. Other subjects, however, that have a direct bearing 
upon professional equipment, are wofully neglected, as they are 
apparently regarded as intruders, or as not scholarly ( f ) enough. 
To wit: (1) Phonetics — an absolutely essential apparatus— is 
given as a graduate course by only fifteen instructors, of whom 
nine are in Germanics and six in Romance languages. (2) A 
course in Methods of Teaching is offered by just nine professors, 
five of whom are in German, and four in Romanics. To put it 
differently: there are but four institutions that offer graduate 
courses both in phonetics and in methodology. (3) Realia, as a 
special subject, is taught in only three universities by four dif- 
ferent men. (4) Current Publications as a course is offered in 
just two schools. Romance Languages show not a single course 
in either Realien or Current Publications. 

This is a serious indictment of our Graduate Schools, and, un- 
doubtedly, accounts for many a charge of inefficient preparation 
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cm the put of the teacher. Our universities ought to realise that 
mastery of subject matter and form should go hand in hand. 
(Cf. Educational Review, 45 : 95-90, for a review.) 

Krauee, Cart A. Uber die Befomunethode in Amerika. Vier Vor- 
trlge, gehalten wahrend der Marburger Ferienkurae 1914. Mit 
einem Begleitwort von Max Walter. Elwert, Marburg, 1914. 
Vra + 67pp. 40c. (Scribner , s,N.Y.,orG.E.Stechert&Co., 
N.Y.) 

Contents: (1) Introductory and Pronunciation. (2) Grammar. 
(3) Syllabi and Examinations. (4) America's Contribution to 
Modern language Methodology. 

(Cf. Reviews, e.g., in: The School Review: 23 : 275-276; Mo- 
naUhefte : 16 : 108; Die Neueren Spraehen : 23 : 177-180.) 

Other, Thomat E. Suggestions and References for Modem Language 
Teachers. University of Illinois Bulletin, VoL 12, No. 12, No- 
vember 23, 52 pp. 

The valuable report purports to be a nucleus for an Informa- 
tion Bureau for Modern Language Teachers in the State of 
Illinois. These topics are thoroughly covered: (1) The Training 
of the Teacher; (2) The Teacher in the Clasa-Room; (3) The 
Teacher Outside the Clasa-Room. The last page includes a word 



Result : This conclusion may be fairly drawn. Of late prac- 
tically every writer on the subject is in favor of a direct method 
of teaching Modem Languages in the United States: The Reform 
has carried the day. 
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Kayser, Carl F., 24. (Monteser, Frederick), 28. 

Kenngott, A., 17. Oliver, Thomas E., 35. 
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* The asterisk indicates mention in the previous bibliography. 
(Any addenda, or material for inclusion in further bibliographies, will 
be gratefully received.) 
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